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About the Package

NCERT has developed exemplar material on continuous and comprehensive evaluation (CCE) for the
elementary stage in all curricular areas. The material has been developed with wide consultations
with subject experts, practitioners and educationists in a series of meetings and developmental
workshops at NCERT. This endeavour has been done with the support of MHRD. The package has
been field-tested in schools by the teachers after orientation by the members involved in the
development of the package. The underlying idea of developing the exemplar CCE material is to
provide some examples on how CCE can be used effectively by the teachers in various curricular
areas till the elementary stage. The package would facilitate and equip the teachers to implement
CCE meaningfully in the classroom. This material would address different facets of CCE, that is, how
to carry out assessment during the teaching-learning process, assessment after teaching-learning
process, recording and reporting the child’s progress, etc. At the primary stage, generally one
teacher teaches all the subjects. Therefore, for this stage, a comprehensive document has been
developed covering examples from different subjects. This would not only help primary teachers to
follow an integrated approach to teaching-learning across different subjects but also reduce the
curricular burden by avoiding overlap of the content. However, at the upper primary stage, subject-
wise material has been developed in Science, Mathematics, Social Sciences, Hindi, English, Urdu and
Arts Education. The examples given in this package can be conducted in a classroom having teacher-
pupil ratio as per the RTE norms (1:30 for primary stage and 1:35 for the upper primary stage). These
examples may be adapted/adopted by the States and UTs as per their needs. Broadly, the document

includes three sections:

Section I: It begins with an overview which clarifies the neefdthis package and some
misconceptions about CCE that are prevailing in $iggtem. The section develops an
understanding on continuous and comprehensive ai@iuin the context of Right to
Education Act, 2009.

Section II: This section provides subject-wise examples wklabw how assessment process
needs to be followed so as to use assessment iasbaiit component of teaching-learning
process focusing on assessment for learning (forenassessment). This section also
provides criteria for assessment for each subgpett out in the form of ‘indicators’ given in
Annexure |. These indicators are purely suggestiveature. The examples also elaborate
how and wherassessment of learnifgummative assessment) can be used by the teachers

This section highlights various methods/ways thett be used to assess child’'s progress



rather than depending on paper-pencil tests orfig. Section also suggests what kind of data
needs to be recorded by the teacher and what Kiadsessment data needs to be reported in
the report card so as to present a comprehensiug@iof child’s progress.

Section Ill: Based on the examples given in Section Il, tetien provides guidelines for
practitioners about necessary steps to be follofeedmplementing CCE. It informs the
teachers about use assessment as an in-built fp@aathing learning process, what kind of
preparedness is required, what type of method®tased for assessment, what can be the
various sources for collecting data, what kindrdbimation is to be recorded for reporting
and how to communicate the progress of childrea somprehensive manner. This section
also provides guidelines for teacher educatorsaaimdinistrators on their role to make CCE
as meaningful as possible.

The package also includes a video film @CE in mathematics classroonfigcusing at the
primary stage. The film depicts through exampless feo teacher assesses children while
teaching-learning process is going on, and whatteravays to provide feedback to children
during the process itself. This would also clarfyme misconceptions related to various

aspects of CCE.



Section |

Understanding CCE
Why this Package?
We are all aware that Right of Children to Free @uampulsory Education Act, 2009 (RTE Act,
2009), has been implemented since April 200ie Act requires that CCE be implemented for each
child till the completion of elementary schoolifidhus, CCE is a mandatory requirement under RTE
which is to be implemented in true spirit. In implenting CCE, the role of teachers becomes central.
The field experiences and interaction with teaclmigrmed that teachers are facing problems in the
implementation of CCE. Teachers are largely engagedmpiling the data and keeping the records
of children’s test results rather than integrataggessment with the teaching-learning process as an
essential component of CCE. CCE is generally cemsitl by them as an external activity to be

performed separately after the completion of actéggson.

The RTE Act prohibits any public examination ugliass VIl and ‘no detention’ policy has
to continue. It must be clear at this juncture thgilementing non-detention policy should not léad
absence of teaching-learning in schools. On théragn CCE can play as a powerful instrument in
respecting the intent of RTE on the one hand asdrerg learning for all children on the other hand,
as assessment during teaching-learning processivpoovide for necessary and timely feedback for
further improvement. CCE in turn would encouradeaafocus on child’s progress with her/his own

performance over time.

Apart from this, there are misconceptions related viarious terms used in CCE
implementation. Continuous is generally considered by teachers as a regudaduct of ‘tests’.
Many schools are practicing weekly tests in the eash continuous assessment in all subjects.
‘Comprehensiveas considered as combining various aspects dfighbehaviour in isolation from the
curricular learning. Personal-social qualities (ethg, co-operation, self-discipline, taking iniiiats,
etc.) are judged in isolation and are being gramtedour/five-point scale which appears impractical.
Evaluation is equated as record keeping exercisa Fesult of this, teachers are highly confusetl an
they complain about being engaged in compiling desessment records/data of CCE during their

teaching-learning time, resulting in the loss ofdimeant for ‘actual’ teaching-learning.
Thus, the prime focus of this package is to

A develop conceptuainderstanding about CC&mong various stakeholders, i.e., practitioners,
administrators, and teacher educators, for CCEeémghtation;
A provide examplefiow CCE could be used as an integral componeneadhing-learning

process



suggest teachers/teacher educatdnat kind of information needs to be recorddmbut the
child’s progress;

guide teachers on whape of reporting would be useful fohild’s progress and

provide a model and broaplidelines for teachers, teacher educators, andiadtnators, for

implementing CCE.

What CCE is and what it isn’t?
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The primary purpose adssessment and evaluation is to improve childreadsning to help
them progress leading to their overall developmérformation about their learning gathered
through assessment during teaching-learning, hekgshers to determine students’ strengths
and learning gaps in the concerned subjects whithies to guide teachers in adapting
curriculum and teaching-learning approaches/methodsiit children’s needs. However, at
the same time, it also serves the purpose to teflew well a student has achieved the
curricular expectations through the process of gyaily information from a variety of
sources.

Assessment during teaching-learning process ¢omtinuous assessment) gives clues about
children, which the teachean act upon timelfo enhance learning, especially where children
are facing difficulties and special help is need@bntinuous assessment does not require the
use of structured tests which are given to alldrkih at the same time. In this process, they
may not even know that they are being assesseds ddntinuous should not meamore
frequent formal tests.

One major misconception is related to the wdodsative assessmerih report cards, in a
large number of schools, currently teachers refmrnative assessment in every quarter
including project work and other activities undeatt Actually formative assessments are not
meant to be reported in report cards. The worthébive comes from ‘formation’, that is,
formation of the learning process. These are assmsds designed to monitor and improve
students’ progress during the teaching-learninggss (also called assessmimtlearning).
Any information on learning of a child, for exampley written work, oral responses or may
be simply observing the child, can be ugedmatively by the teacher to help the learner
further.

The other ‘C’ in CCE is Comprehensivecomponent of assessment. Comprehensive
component means getting a sense of ‘holistic’ dgalent of child’s progress. Progress
cannot be made in a segregated manner, that igjteegaspects, personal-social qualities,
etc. After completion of a chapter/theme, teacheuld like to know whether children have
learnt (assessment of learning) as she/he expdmedd on lesson’s objectives/learning
points. For that she/he broadly identifies the dibjes of the lesson and spells out learning

indicators. The teacher designs activities basedexpected learning indicators. These



activities need to be of varied nature. Througlsehguestions/activities she would assess the
learners and that data would be one kind of sunwmatiata of a lesson/them&uch
assessment data must be recorded by the teatiieawise in one quarter, she/he would
cover 7-8 lessons/topics and in this manner shefwad have substantial data covering
varied aspects of child’s behaviour. It would pdwvidata on how the child was working in
groups, doing paper-pencil test, drawing picturesading picture, expressing orally,
composing a poem/song, etc. These data would gismprehensive’ picture of child’s
learning and developmerfhis data would help to know to the assessmemiaofing among
children.

Another misconception is related with assessmenpessonal-social qualities of children.
These qualities such as empathy, cooperation, corioe others, etc., are generally assessed
at five-point scale of grading. Assessment of pasbgocial qualities is neither confined to a
specific subject nor requires assigning a spetiifie as it can be observed more effectively
in various situations such as during teaching-iegrroutdoor activities, other activities in the
school and peer interaction, etc. These shoulth@aissessed in terms of presence or absence.
These must be described to state the extent thedibplays these qualities.

Assessment is a means to gather evidences to rheeteguirements of evaluation.
Assessment does not speak of final judgement bpitoeess through which comparisons
among various sets of observations are made. Bi@ui the process of finding oas to
what extent changes have taken place in the dewelopand learning among childreibh.has

to be based on reliable and valid evidences s aarive at precise formulation&ood
evaluation is one which provides a near completdupé of one’s accomplishments and is
based on multiple sources.

Most of the time the terms ‘assessment’ and ‘etaloahave been used interchangeably.
There is a difference in what these imply. The pagof assessment is judging the quality of
performance of childremwhile learning is going onEvaluation focuses on the actual level
attained after a certain period of teaching-leagmiith no interest in why and how that level
was attained. It refers to judging the quality tofdents’ work on the basis of established set
of criteria, and assigning a value (e.g., markgrades) to represent that quality. Formative
assessment is process oriented while evaluatiproduct oriented.

Educators think that the prime purpose of evalmaigdabeling or comparing performance of
children against each other. They also think tln&isé processes are there to point out
weaknesses of the child or what the chittks notknow, rather than focusing on improving
child’s learning. The spirit of CCE is to enhandedent learning both through process of
assessment and evaluation. It compares the penficemaf a child with her/his previous

performance, instead of comparing her with hergeer
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One confusion is related with what will be treadedturricular and co-curricular areasArts
Education, Health and Physical Education, and Wedkcation are often treated as co-
curricular/co-scholastic areas where as Languagah&iatics, EVS, Science, and Social
Sciences are considered as curricular areas. Mat@unriculum Framework, 2005 places art
education, health and physical education, work atioie also as curricular areas.

Teachers think that in CCE they need to record ehdd’s progress daily or the progress
needs to be recorded on a large number of indgatamtinuously by them. This
understanding is totally contrary to the spiritaaitinuous assessment. Teachseed not
assesall the children all the time, nor do they needhteke elaborate records of children’s
progress and report them to othefSontinuous assessment is only to help the tedelaeh
better, and she may record only that which wouldgbruinely useful for her to enhance
teaching-learning in her diary/logbook in her owmfat, which need not be common for all.

It is also mistakenly thought that in CCE, everyicimeeds to be promoted whether he/she
learns or not. The real spirit of CCE is that evelnitd shouldget an opportunity to learn all
through the process and be helped whenever she#étsrfeedback and supporhis means

if the teacher regulates and monitors assessmenigihout the year and devises strategies to
help the child so that the child’'s learning impreyvthen the situation of the child ‘failing’ at
the end of a term would not arise.

CCE is also misunderstood as the sole respongibiflit teacher. This makes the task seem
impossible and makes the teacher feel extremelgidmaed with unrealistic expectations. On
the contrary, CCE aims aeducingthe teacher’'s burden. Actually, it places the ciile
responsibility of implementing CCE by various stadlelers i.e. administrators, parents,
children and teachers. Children need to take respitity of assessing their own work, their
peers’ work and helping each other learn. Somelhil can be a good resource to help the
teacher.



Section Il
Subject-wise Examples
et (REY) fr Faw & 3rivera
1. et ;e @ S

g7 WY smuT A orecl, gAY I 'eafdt & waftud ® H wgwEa F sda
ey g v § R v g el st F Ry w9 A ggmee sk
e A1 AN F0-A1 8t €F At & aId| FA TR H G AT AT AT H1
aar g THRAT Ag1 87 Rl ot #1 mee § gAY S F Fear Aiw-diiE
g e A Far? R Bl T A S e AW F e Tgd IO
FE G AT? FW H W gU AT W F TS FOAOA G A FAh A g
HEQH HIAT FAT "Yolo' Y HIAL 7EH?

37 HT 3GE0T F SIRT §H had AT & g i A 3 gearr FI&n
e §1 HIT H9A a1 Fea AR qERT A 9T GHHAS F ATEGAT (F THE)
e ¥ 3R aE o ad B amr anfeew & @ A 3w eafat @ &1 wsht witrt
#H YA MRIFAGAR TH-GE { HUNOT FIA Y el AT gl ¢ Alera
37 9 AT 9T &, FAfF 98 AT FT SEAATT had FINUT FHINOT & AT
g 78 afew aF, Feqen, AR R Yoo & fAw ot Far B #A@E F1 oamwrh
e 3T& 'S ¥ & IR @ Sar § 3R gl sw Sl wgar §1 5w R &
30& JE-9H & oo, Rufat, aRaer e @ Aot e B @ 8, sae
TG FT ANTE Y FT FA AG ST SHNAT TH @ AT HY A HATAl T AT FeAA
HAT & gt &1 Ig AT F UAF ARRTSH JU IW-IH T AT FT AT FHT
At 7gor A FX AT afew W IRafta =& 3uA v aFdcg & 1 W oAar
1 59 yFR e off omwr F wfewar ¥ ww-wy v yER A dyfFaw v
Hog Aleg W 21 g &1 14 3 =1 vt § sy e & v
U AR FoaIcAs aIAROT 3oy FI@W ¢ afe facaes # ggad a a=a
fFdt bl ¥ AFe ard V&I o & AW dfed 300 YA AfFTed AT
TR F |

Tot & Qe & @ aar e 9 gear A S ¥ - =X F
Fffmasl & AT s, s=a § AT ff 3k RNeadl § Pw s w foa F [Aw
FROT HT-H9 ald & a=F & AT Ig gear sqfaw ‘9= & g&dr &, Fifw
TE 3W AT A, AC A, A4 doq, A¢ F93 3R AF A (P A, F
e anfaer &) e srfsmeEs & v I safow 99 gear a1 s &, Fif
THGA: Ggell IR 3P AT 3l AT oo AIRT ™ § a1 39 TR &
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@I el & T I8 sufav a8 gear a1 I §, FiF 399 IHa vh
Seaaided TEGA & T ¢ O gem-faae # 3@ e At ATl B

% 3caiaided AR uear sl Fgeaqet &= St § 5 R a7 Aee
a7 S fF Ta ¥ ae A gua @ ugd o4 F e @wad & Wa av @
St $T 3 Th H IREGAN & TR W@, IHH TR B OE-HEE A Fo
W GRET e ¢ TG F6 AT AT A Y& FIAT 9397
aafaFar Fo AR 71 Reger A e & @« @ & g F oiw qrer A
TeaT 3o aRAY HR W A AN @A WA FX GH gar & q§ e
AW (A 5@ it ) oot (AT AT HFEFAT @ FT Y, FeAABN (For A
v 2ar g1, ge==) 3R T (2 =T AT FE &) IR A F AT T wW A
arell g€ aF HTWT FT GRuFd w&AET a1 g1 AN @ (g AN Faar gl
R@), a& X (31T 9T F FIET AR FW §l), 3G & (qF Fie #F AE
o 7@t 8), fosws e (EhT gt o gt F) anfE F faw oY smwr w1 S
38 e ST FQ § O @t 93 WA ¥, 99 QA F e 3R AR e
FTER & IR a1 ¢ O e =9 § Qv 721 § FF aeg A0 g &, 5% 34
e 78T F AT off g=al F TAR & F$ Usg AC g1F &1 5T Ig 91 A TISC @l
aredt § @ aeal & e ey e & g € e SRl @erar Aleg
g ¢ O s=ar vl worer AR srepwal & IMUR W gioa Far g1 T getd
39 919 T § F Regew & F3 59 o= & ggaEn, [Enn 3R darr el s
FAT #H HTIH FFAT FWM Fad HR AF FAA|

2. s Y FaT R 3w

ST Y F&NT H WThoIT F 32T F-9WT A AT, 30 R Feet & 7
A A AT AR HleAWF Uge] W AFa H &THAT HT AYA| IHTholal Hr@a-
fras i g a1 1 3= 397 T AT I8 IFaad F@ § TS F o=@ S
et slerer & e frar § @1 A 98 W @9 & F 39w 39 e & g
o F AT T2F F TR-GR HAT dE F gww Qe § v 7l 787 W gl ¥
digdt a% 1 FENI F AT 3Faw F Fo A Wy (FFaw) sradr g F
far R o @ § s o=@ A o’Ra § IqER Jeara FAr S ghar g



e & &g (FFaw)

Fam - 1 3K 2

Fam - 3, 4 3R 5

1. g, e Hiadywgre/faasor | .

I AT WHRRF T F FE-HE
afea FATN/ATT gl
FRAUFFEA/RATOT  FAF  qraddT
FCA/FE g1 At W @
FATN/GATT ¢ F@AT T @ 39
ad  FEdUFEdl g1 Wa  #AfAF
P&t F1 e FlvETar #1oge
g 9d W YAl AA FEd
FAEIT gl ded AT T
AHGET & &q  I@AI@ar g
s ShaaaRfea  wewi/Fam &
sfafdfat &1 a-ar areat & Ravor

gear gl wgefa v
qod/gedr 51 R & el Y w@

ST ¥ Sedvaldar g1 2. oAl
FASET UYed & 2w R
fardy/Rarar &1 wRRT s, amt
F  FAJ/FEENIAAIZ/ASE  FIS
e # gguEd/aEaar &1 el
qgT BB TFAl F WedT @
ged/agdr Bl ARl FIHFAW
TMHT Tedi/gedr g1 HY THSA T
qedl/aedr §1  FRd/FgE/FERT
H MU ereal H AT F Ged/agdr
g aof ggEE T AW AT UAsq
FAard/adaar 3R gedi/mear  #1
qEdwerm #r fraEt & @ s
FeEl/Raar dedi/dedr gl 3.
for@aT raw/erss A @ forgdl/faaar
B W gr wsd, A @
fRadi/fewar 81 Sga g weal

1. AAT-GAFAT, AT Siel=r a1
a1 &F 3 cae F wry g
g1 FRAaUFeE/fGaor ga-9a e
Ot & 3dR-9ed & WY
FATN/GATT  § T, FE, Fal,
Fad, F 3k F= T At &
3ea® QX gt #A ke ¥
dcEF Td Halg FAR THE dcd
T FIAVFT B aRRa
Rftyfaat & s & a@da
FAVFT gl dod AT @,
U FT ST I@AREAr &1 @
W N & T HA F1, F9, $4
ad W qBd/gsar gl afa
Shast & Rffes dest & w@T
IfPcaFa VAT &1 2. TEHT
HASTAT, A cqFd HI@T  IRAAU
# 3yeey faf@a ik giexa awrEh
F UEHE WHAFA/FATAGT gl DA
AT FT TEF FHFAVTASAT B
gl T WHM F wHE ded AT

FIAVFIT &l Hesl 7 3T
real &1 Y WHSHT 3TN
FIA/HIAT gl YEARIAT AT el

ol & Fad A ged/aedr g
UISAYEdS® AN 3R IO AT Ay
T3 A 91 Fer aren [(fdgar
gl FT 3D AIGAT HIcA/EHIAT
¥ 3. REear 74, #9, F4 T
oAl & IR QR og=wd A
fradifoaar 81 el ® 3ugFd
gt & "l ae A REd/Ea
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F UTHE gl H IR
frad/faEar 81 @9 9wt wF AT
QA FFdt F I PEd/REar g1
gy foadyforaar 1 a-dier arrat
# Rawor Redfes &1 o
gofATer F # for@d/REar 1 4.
gordlcA® Affcafaa dwst 3R e
2c ) ISE] TSI gl
FiaaUFeE A S AR =T
FeAT/aaTar g1 FadrEsE/aRRa
gear Rufd &1 3fPay wxdi/Fan
gl R aur rE-aw A e
el ¥ fiS sArd/aqAar g1 A
A FoUAT IS HEAIl/Riadl
FATH/EAT §1 FWAT  FEGHT F
dw FAWar AR wEY dodgear R

gl FaRfa el #1 Aawa
FIAHIAT Bl Ieda,
fAaor  REd/feaar g1 3t
AT AR A el #@
fadfeaar 31 4.  goeoRs
Ffcafdd vl avg #1 aviw
FIAVFIAT & FousT T T A
FEET  FATdl/EATaT AR T
Terd/agrar &1 fFE av g & W
39ART & HAET  Hed  IUANT
dEdy/aEEar g1 @d @t @
FEAATT  #Xd  gr  FElk anfy
FATA/GATaT aUT ARATT FA IR
FEAATT FIAVHIAT §1 H9T & Higd
A  WUEAT  FIAV/HT gl 5.
qRAAT FereraT HH-9TH g arelt
g3t F ufa el gfaferar suwq
FIAVFIAT §| HE-9H Al grmat
& TN A FaT HIA/HFET &1 HH-
ure Al we-ufaral, ds-dlut qur
apt & 9fa wagaedfieoar &1 s
w@dirEar g1 fiet & =2 seaaATe
1 Ay AFar B
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3. a@ar-REEr 3R 3
3cTeYor-1
HTH A AFN (Hfaam)
I Hfaar ggel F&T A MSAYEAF RABHA-1 F o 7§ 51 39 Faar & v ash
HTH I FT AT FT W@ B
A AR
BF AT T B,
AT TS Il
AF FH A §,
¢ Fard g &
frar-famat =,
g gard S|
gHASY &Y 3 §,
et gl 1 g
AT TG AT qBT,
g 3T § Twe|
mm*m
HiAAT T AT AT
© oA F Fhud F AFEE FE1
o e F Flera FT AwTE FI@T
«  3TAT FMEHT IGATI
o FTal Y BT AT Srel H T FIA BT IATAT AT
- 3@ @, a1 AR 9T F Wy FAar ved F whra w1 [ F@m
- Teufadl, ardl, ersel 3 1 regarer e
¢ YA AT F TISE FA & AT dF =TI
ersc), Hat 3nfy @1 gaffvor sk Reeyor FwEm
« FHF H F IO
. T ® AT g4 FT AU AT
- R 3k el qEnr waa F affeaEa wa
o Feqanefierdr 3R GAATHRAT FT AHFE FT|
HEa-fRae fr gfhar
aradia
RfdF & A7 ff e FaT A TN F qg T F AT qE F &) oAt @
qTal A g YOI Yag ARG H FIT WHF T 17 qedl o alg-alg a1 diat
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TaElt gF Fil T TAR Td 3R RfEE SFaE w Pwd it s 7%

Ao R0, Wier, afea, aTE, Fa1, [Fe, a9

TS A A Fo T @

fafesr a ger-Fai?

g% dlen-AT F AT FER ATI

sl MPe A 9 ¥ § For APrer-ar 3 @I A

Rffw & swul A sddad W A A9 Rad gu g qqeE, s @

qFert arehl e Fel fodt 31 a=ai & g ¥ Fawen 4w fFam B 1 A &

sl A F AH T F IIG qBT-

STH ¥ B FlA-FiT F &2

fAeh 3 @gr - &er 3R d9)

faferwr @ Far 3R J9 F AT aw diw W eIk FT-FT F v TS @I

87 edl @ Gall & A A Y fFe-3me, gdiar, e, W, WEET |

aftar aell-aget 39 TS T B

3AY - AH Tgd IJeoT worn §1 Hisr-Hia|

e SI-AH A HoAT HA qgd IHTST 9 g

faf@rsT Srel-fra-fFast 3T 3reaT d9rar 872

HET A H§ FTal A gy 30T fav|

fafeer ¥ qor-ame F g I ' A d F FAr FEd @2 Jedl A 93 IR X

Tarar g% fFaT a= qard S A sdwars W fAwd st

aa faflwr ael-aggt s 3w sga IoeT FOEr ¥ AT EH WA F AR A T

AT g fr AF| 39 FAG F TFE e TF SIEA-H dEH HH IS

H1 JATI/AT FT W B
wmfﬂﬁm#aﬁ#mﬁamﬁg*mmmmml

3giel gedl F HTAS TS UG F FAWT AT ITH 9Hg & bl F a” A

SIadid Y| 378 HYAT GX AT Fell A qIadId T HT JFET AT AfF Famw F+

Hrg-fae™ & ERE e

A & IR fUIfereRT sel b1 Sfaetien ot St T S @ foh-

1. iar, 349, Gerg R facht e @ areid § 9r od gl

2. %A Tgd GaAgAcT 81 ST 79 T G PHowl [AhIcTRY A H R

3. ar, S99, Gerd, factl, TMewe, A sihdle W @ o7g dai @ &1 wiwl #l eTgAr
T TET Fal UIT/ el H SHTH 4T F=d STJA oI e+ 1 HIPRT FX & 4l

4. 37U YG/ATH] F1 A gart ¥ G4t gl 7 9g-a¢H 9FT foran

Hi7eT qget gy §3t ot W 5 =) BT aicdl d ‘o’ qaq H el T a9 G948 a8l

aicit 9T =R T dlcll H '’ v Fard J G4 qedl 7 3 @l
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& =T JeT g § dr@er i gfhar § Her F @@

QT qrTTIf FI FR@-2005 H HT T F GNIT TEHIRFAT F T
AT ¥ "G A FEIATT FNA F Rwifrer #Fr a5 &

AT GeAT-GeATeAT

g & 3Ra g, o 3k aw F @y Fhar g g www s dan
AT goat F T=7 el & @ ) RAfEwr o Flaar F71 sy e F @ o
3 ac Rftrer d q=ai @ Fo1 - A FRAA A F-vw 9RFT @M, T R €
ST |

F=aY o dur & R
F=aY o dur & R

5 fferer aeft-sra g wfaar # 9fFa wet, # aswsat
T Yed 3R Rf@Fr Sewdil s=at S a3 aer i srcAfaew ¥ Ffaar o
Ffaar 1 dfFaal set F1 FF anffes AR afFdera at g F FIm =4

Hrea-faem™ & SR afeRe

fafarsrt = <@ fo-

1. AeIcht ®I BISHT G Te=l 7 FfAAT FOWE S foran w4 denedt G A Bt oar
T §ST [ S9nelt % U2 I S @ T 2l

2. d@H-9R AR &fgar IeqH G AT Gt dea # Hiaar a5 g T ot 59 de= @ ueH
&I HET T d IBIH GGT Pl IR H

3. S, WEt SR G, S ®9 § Hfadr T8 96 gl
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CCE in English Classrooms

We are aware that English is taught as second ég&gin our schools. Before we talk about English

as second language, we would like to revisit ahobkeat the process how children learn their first

language. Children are born with an ability to tedanguages and they develop their language
proficiency through interactions with others. Laaga learning progresses naturally with exposure to
meaningful contexts. The same applies to secorgutage learning as well. If we look around, we

would find English being used for varied day to daryctional purposes and also used along with our
first language/ regional language./ Therefore, we say that English is very much a part of our

multilingual environment.

Teaching-learning of English needs to be flexillesuch a way that learners use their first
language along with second language to expressstiiees wherever needed. The teacher can also
use the first language to provide background infdiom and then move on to read the lesson with
children in English. Another important aspect is goovide the learners with an input rich
communicational environment to facilitate langudgarning. These inputs can be in the form of
textbooks, storybooks, magazines, newspapers, /@idBo, learner chosen texts etc. as per the
interest, age and cognitive level of the learners.

Language learning is acquiring the skills of iste), speaking, reading, writing, and thinking
in an integrated manner. Language learning becamesningful when it is connected with the
immediate environment of the learners. Even thiities need to be linked to the life outside.

Language learning does not necessarily take pladg o the language classroom.
Mathematics or an EVS class is first a languagssdien a subject class. It would be really uséful
you take the same theme in all the subjects. Itreihforce the use of language in different cotgex
Therefore, it is not necessary that all the adéisitonducted in the English class be based on the
English textbooks; textual material from EVS or Kkanatics textbooks can very well be selected for
organising and conducting activities and assedsaer's language skills in any class.

We need to remember that each child is unique ifhiseown way. Each child has her/his
unique likes, dislikes, interests, skills and wdybehaving. Since children are unique individuals,
they will learn and respond to situations in tleeim special way.

While assessing children it is important to apptithe differences amongst them and respect the
fact that they will understand and respond in défe ways while learning.

v Every child can learn if allowed to do so at hex/bwn pace and follow her/his own way of
learning.

v Children learn more through play/activities andriedetter from each other and if they
actually ‘do’ things
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Learning is a continuous process. Thus, childregg@sning does not take place only at school.
Therefore, classroom learning should be linked batwhappens outside the classroom and at
home.

Children ‘construct’ their own knowledge and thksarning is not restricted to when and
what the teacher teaches. This implies that chiladnake sense of the information they are
exposed to, based on their previous experiencescandusions. Each child has a unique
approach to acquiring knowledge. This process gaentinuously.

Children, at the primary stage learn better and emeasily through experiences, play,
exploration, trying out various things and actu&lging’ different activities.

Children learn in a spiral and not in a linear waikius revisiting concepts repeatedly helps
them understand better. The act of learning inwlaeprocess of establishing connections
among facts observed/experienced or realized Wgrehni. The new learning, therefore, is to
be based not only on the preceding facts and irdbam but could be related even to things
acquired long back in school, home or elsewhereckleearning does not proceed in a linear
manner.

Children learn through the mistakes and errors thale.

Learning takes place in a holistic manner, thusntegrated approach to learning is better.

OBJECTIVES AND INDICATORS OF LANGUAGE LEARNING

(a) Objectives of English Language Teaching-Learning

One of the major objectives of language teaching isquip learners with the ability to read
and write with understanding, communicate effe¢yivand to make them independent
learners. Although there is a variety of teachirgghnnds and materials, the language teaching
classroom has remained one of the most challeragiws of education.

For a very long time now, we have been talkingeinmis of LSRW skills as the objectives of
language teaching. We need to develop skills hodidy e.g. when we ar8peakingwe are
also simultaneouslizisteningand when we ar@/riting, we are alsd&readingin a variety of
ways. And then there are many situations (e.gndisereading a play together and talking
notes for its production in which all the skills éonjunction with a variety of thinking skills
are used together.)

Some of the objectives for classes’ |-V would imtgithe following:

[Primary stage is from class | to V. It is furtitbvided into 2 stages (Stage 1 covers classesl 1 an
2 and Stage 2 covers classes 3 to 5)]

Expected Learning/Objectives at Stage- | (Classesllll)

To familiarize learners with the language primarityough spoken input in meaningful
situations (teacher talk, listening to recordedenal, etc.)

To help them comprehend spoken and written inpaNiged by the teacher (through mother
tongue, signs, visuals, pictures, sketches, gestsirgle word questions and answers).

To help learners build a working proficiency in faaguage, with the focus on listening with
understanding and speaking (words, phrases, semd#rces).

To enable learners to recite and sing poems, samgishymes and enact small plays or skits.

To help them become visually familiar with textglamord(s), their meaning, and understand
the letter(s) and sounds of the language.
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« To help them associate meaning with written andted language.

« To use drawing and painting as introduction to imgitand relate these activities to oral
communication.

Expected Learning/Objectives at Stage - Il (Clasel/, and V)
e To build on learners' readiness for reading antimvgri
e To provide print-rich environment to develop oratlavritten skills.

* To help learners understand the printed textsrimgeof headings, paragraphs and horizontal
lines.

e To enrich learners' vocabulary mainly through nej]i retelling and reading aloud of
stories/folktales in English.

« To use appropriate spoken and written languagecianingful contexts/situations.

* To give learners an opportunity to listen to souadd appreciate the rhythm and music of
rhymes.

« To enable learners to relate words (poems andes)owith appropriate actions and thereby
provide understanding of the language.

» To familiarise learners with the basic process ofimg.
(b) Indicators of Learning

In order to achieve the above objectives, it isangnt to keep the indicators of learning in mind.
Given below are the indicators of learning tillsdaV. These indicators are only suggestive. You
can use these indicators to assess the languafigigaroy of learners. While we understand that
language skills can not be developed in isolatiba,indicators here have been given separately
for teachers’ convenience. As you proceed in thestbom, you will observe that these indicators
overlap. ( See annexure 1)

Language Proficiency

Comprehension Articulation expression

Listening Reading

Local, global, inferential accuracy, fluency, vocabulary, structure, creativity
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The basic objective of language teaching is to ld@veomprehension and articulation, i.e. expression
among the learners. Listening and reading helpldpv@mprehension skills. Speaking and writing
help develop expression along with thinking skill.
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Example |
Stage |
Class I, Name of the Book - Marigold |
Three Little Pigs

Children enjoy listening to stories and story tejlias a methodology should be used. Children's
engagement with language through listening andkspgdearned the languages better. At stage | the
focus should be more on developing oral and aliéd s

The overall objectives/Learning points of this @sare:

To fulfil

To help learners listen to and understand the story

To help learners learn new words from the story.

To familiarize them with the sounds and words ofligh language.
To help them speak about the kind of houses theyit.

To help them develop motor skills by drawing.
these objectives you need to create leggrsituations after assessing children's previous

knowledge. Some of the examples are given below.

Let us take the example pfe-reading
First of all you narrate the story in childrenisfilanguage taking care to use some new words

(that you want them to learn) in English. Writegbavords on the board so that learners can
grasp them as sight words. You can also bring dtask cards showing the pictures of a
wolf, a pig, a brick house, a hut etc. and displegm in the class and associate these pictures
with the respective words. Ask the children to agthe story in groups. You will notice that
some children are using English words. Encouralerstalso to use new words that they
have learnt. Then narrate the story in English waitions, voice modulation etc. Thereafter
encourage the students to narrate the story inigEnigl groups. When they are narrating the
story, you are simultaneously assessing them whttibg can speak a few words/sentences
of English.

FOR

THE TEACHER (Assessment during Teaching-Learnimg)

D

The focus of this activity is to familiarize theakmers with the story in their mother tongu
and English so that they can relate to it and ceimgmd it better when it is read out to them
in English.

You have found that
— Children listen to you attentively and understamal gtory.
— They can speak/pronounce the words written on tlaed

This information will help you design learning sitions as per the level of the children.

While-reading the story use all story-telling techniques suchestures, voice modulation,
expressions, etc. You can ask the following quastio check their comprehension after each
episode of the story.
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What was Sonu’s house made of?

What was Monu’s house made of?

What was Gonu’s house made of?

What did the wolf do to Sonu’s house?

What did the wolf do to Monu’s house?

Whose house was the strongest?

7. If Monu and Sonu have to make a new house, whata§ouse will they make? Why?

o ahswNE

FOR THE TEACHER (Assessment during Teaching-Learnim)

* The focus at this point is on building familiarityith language primarily through spoken
input. You can explain some words with the helperpressions. For eg. ‘Huff and puff’
‘blow’, ‘strong’, 'weak’, happy’, 'sad’ etc. You &n also encourage children to imitate the
expressions and speak out the related words. Tihieeldp in vocabulary building.

¢ You have found that children

— Can understand the story.
— Can answer questions about the story in one/twalsvor
— Can ask questions related to the story.
* This assessment for learning will help you deveéapning situations to connect learning tg
the children's world.

- Itis important to relate the information/wordségeread with real life and this can be done as
post readingactivity.
After reading the story you relate the ideas priegkin the story with children's real life
situations/things. The following questions can Sleed for this purpose:
0 What type of house do you live in?
0 What is the colour of your house?

Children love to draw and paint therefore enouglpootunities should be given for children to
explore and develop through arts.
You can ask the children to draw a picture of themse and colour it.

FOR THE TEACHER

Try to elicit as many responses as possible. Ifglugerve that learners are unable to produce
answers, try giving them options. For eg,

Teacher: What type of housedo live in?

Learner: ............. (no response)

Teacher: Do you live in a kuchha house or a brmkse(pucca house)?
Learner: pucca house.

Teacher: So, you live in a brick house.

Learner: | live in a brick house.

You can assess the children and can record inakalet's profile whether she/he

e Can answer the questions in one/two words/sentences
e Can talk about their houses.
* Can hold the pencil properly and draw a sketcteirthouse.
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Example I
Stage |
Class Il, Title of the Book - Marigold Il
Poem: Strange Talk
As you know that children enjoy reciting poems afgb become familiar with the rhythm and rhyme

of the words. This poem tells about the differentlk of sounds that various animals make. The focus
of the poem is also to teach learners the namdgfefent animals in English.

The overall objectives/Learning points of the pcanet

e To help the learners listen to the poem and enjoy i

¢ To help learners read the poem with comprehension.

e To help the learners differentiate between sound#ferent animals.
* To help the learners pick rhyming words from themo

Before you start reading the poem, it is importanassess children's previous knowledge and then
create new leaning situations for assessment famileg thereforepre-reading activities are
conducted with a focus.

To begin with you can write the names of the follogvanimals on the board. Ask them if they know
something about these animals. Further, ask theat sdunds the following animals make:

-dog - monkey
- cow - horse
- cat - crow

FOR THE TEACHER (Assessment during Teaching-Learnim)

« This activity might create a lot of noise in thass. At this point ask the children if their class
is making too much noise. Build the discussionhfertby asking them to name some children
who talk a lot and some who do not talk at all. f,Het them imagine and relate what would
happen if they all started talking at the same time

e Such an activity will help you assess the childuether they
— can identify the sounds of the respective animals.
— can talk briefly about fellow learners.
— can talk about the animals found in the neighboadho
* This assessment will help you develop learningasidms while doing the poem.

For recording purpose you can comment on the @rldrdevelopment and use of spoken
language in different contexts in English. Obseoret on range and variety of expression|for
specific purposes, experience and confidence kintaland listening to different people jn
different settings may also be a part of recording.

e.g. She/he should be given opportunities éalsfn groups.

First of all, discuss the meaning of the word sg& in the class. Then encourage them to think why
the poem is called ‘Strange Talk’. You can askftewing questions to arrive at the desired answer

e Who all are talking in the poem?
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« Can you understand their talk?
¢ Is this the reason the poet calls his poem ‘Straragie’?

Read the poem aloud with proper rhythm. You cad ie&wice and then ask the children to read it
along with you.

You can make the following table on the board askl the children to complete it as you read the
poem. Later on, when the responses have been skgtuis the class, you can ask the learners to
complete the table individually in their notebooks.

animal where it lives the sound it makes

frog

duck

Pig

pup

You can assess the children whether they can hegpddem with comprehension or not. This
information can be recorded for individual child.some children are not able to do, you may have t
do some more activities with them.

As post-reading activity you can give the following

1. Ask children to pick 5 sets of rhyming words frone tpoem.

croak
Lack

wee
Row

noise

2. Ask the children why the poet calls the poem ‘Sgeamalk’?
Encourage children for their individual responses
You can assess the children whether they

e can identify sets of rhyming words.

e can connect the ideas given in the poem.

This assessment of learning can be used for regorti
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Example I
Stage -l
Class lll, Name of the Book - Marigold IlI
Poem: Little by Little

This poem talks about the growth of a small se&n ahmighty oak. It describes the various stages in
the development of a plant and how little by litibeer the years, a tiny seed transforms into ahug
tree.

The overall objectives/learning points of the pcaer

* To help learners enjoy listening to the poem.

e To enable the learners read the poem with compsébren
¢ To help them speak about the theme of the poem.

* To help them write (in brief) their observations.

¢ To make them sensitive about planting trees.

As pre-reading activity ask the children what they know aboutnpéa Ask them if they know how
plants grow. If yes, encourage them to speak about

Also show the children the pictures of various etagf development of a seed. (Refer to the pictures
given below). Ask them to number these picturesdrrect order. Then encourage them to tell, in
pairs/groups, the correct sequence of germinafienseed (as seen in the pictures).

Picture to be given

The pair work tells a lot about children's perses@dial qualities. Such opportunities can also $edu
for self assessment and peer assessment. Youratises can be recorded for your reference.

Alternatively, the children can be asked to putftil®wing in correct sequence to reinforce theaide

1 Small thread-like roots develop.

2 Thin shoots rise out of the soil.

3 The seed lies in the soil.

4 It slowly grows into a big tree.

Atfter the children have completed the exercise abask them the following questions:
* Have you ever sown a seed?
e If yes, did it grow fast or did it take long to adep?
¢ What all does a seed need to grow?

(Assessment during Teaching-Learning)

Have a brief discussion and elicit a few respon3é& above activity focuses on developing the
thinking and speaking skills of the children. Howe\if you observe some children not responding in
class, you may have to provide clues/hints to entii#m to participate better. The activity will el
you assess whether children

e can talk about things around them
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e can arrange pictures in a logical sequence andk gi®aut them

Now read out the poem with correct stress and atton. Next, ask the learners to read the poem in
pairs.

- Reading aloud the poem ensures children's engagenitn language While reading the
poem, ask the learners to get into pairs and attdmegollowing:

Stanza |

Match the expressions in column A witkithmeanings in column B.

Column A Column B
It slowly sank in its mossy bed It absorbed water from the soil.
| am improving everyday It lay deep in the soil.
Little by little it sipped the dew. | am growing day by day.

Stanza ll

State whether the following sentences are trualsef
1. The tiny shoot moved downwards.
2. The leaves appeared on the branches quickly.
3. The small seed developed into a strong tree.

Comprehension questions in the book should be tagarext. These questions will require the
learners to revisit the poem and hence help irebatiderstanding.

Assessment During Teacher
The above exercises aim at developing the compséherskills of a child. This is assessment ffor
learning. In case some children are unable to anshese questions, you may have to develop
simpler questions such as fill-ups for them.
You have created learning situations and now obildr
» can read a poem and understand its theme.
* can answer gquestions based on the poem.
- Going beyond the text is an integral parpost-reading activities.
Divide the class into groups. Ask each group to some seeds in a small pot and water it
regularly. Put up a chart/observation log in thessl(refer to the observation log given
below). Ask each group to record their observatiarthe log every 4-5 days.

SN Type of | Planted | opservation Observati | Observatio | Observatio
(') Name/Group | seed on on n n

planted | (date) (day 5) (day 10) | (day15) | (day 20)
1. Group 1 Red 8" Sept | No Small Small leaves

kidney | 2012 development | green develop

beans shoots

noticed

2. Group 2 Rose
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After a fortnight or 20 days, ask children to britigir plants to school. Encourage them to speak a
few lines about their plants. Also, motivate themask questions to their peers such as:

1. Which seed did you sow?
2. How many times a day did you water it?
3. Where did you get the soil from?

Assessment during Teahing-Learning

Encourage the learners to ask as many questigmssaible. You may provide them words/senterjces
to help them warm up and speak in the language. nfay record these individual observations in
the respective student profile e.g.

« can write small sentences based on observations.
* can ask questions to their peers.

You can record children’s progress and developrasrd writer depending on the task such as:
degree of confidence; the range, quantity and tyaaewriting; children’s pleasure and involvement
in writing both narrative and non-narrative piedasjvidual or collaborative writing; the influencd
reading on children’s writing; growth in understamglof the written language, its conventions and
spelling. You can adopt peer-assessment and s#ésment as techniques for evaluating writing.
You can record for e.g. 'Sonia makes spelling rkestdut is able to identify the mistakes when told.

SENSITIVITY TOWARDS ENVIRONMENT

Students can be encouraged to take responsililityater the young saplings that are planted irr thei
localities by the government or various NGOs. Thay also be encouraged to plant saplings or sow
seeds in the school or nearby parks. You can als® up the same theme/topic in EVS. This would
help in the development of the language.
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Example IV
Stage Il
Class V, Name of the Book - Marigold V
RIP VAN WINKLE

The lesson is an abridged extract from the famtary Rip Van Winkle. Rip is a kind young fellow
who readily helps everyone. However, he is very.l@@ne day he meets an old man and his
encounter with this strange man brings about arisimg twist in his life.
The overall objectives/learning points of the lesace:

* To enable the learners read the text with compigben

e To help them understand the central idea and lab=ttgls.

¢ To help them think critically and infer from thexte

« To encourage them to use language for putting theh ideas.

* To enable them to write short paragraphs/dialogues.

— You can give th@re-reading activity to assess the children for their previknewledge and

create new learning situations thereafter.

Give the children the following imaginary situati@md encourage them to express their
opinion:
1. While walking on a road you see an old man carrgrgavy bag. The old man asks
you to help him carry the bag. What would you dd asny?

(Encourage the children to come up with honestaesgs. Do not discourage if they
answer in negative. However, ask them to give mreémotheir response).

2. You are going back home from school and a stratrger to befriend you. What will
you do?

FOR THE TEACHER (Assessment during Teaching-Learniry)

This activity will help you assess children's thinkskills, speaking skills and listening skills
whether the children

e can express their opinion and support it with reaso
e can ask questions about the ideas presented

e can answer questions put to them.

e can participate in class discussion.

While-reading the lesson you can read the story para by para amséss the children for
comprehension as the teaching-learning processrig @n.

Ask the learners to read the story and attempfiofie@ving questions:

PARA |

Why children loved Rip Van
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PARA I

Rip Van Winkle was lazy. How did this affect his:

COWS

farm

fences

PARA II

State whether the following statements are truelse.

1. Rip reached the highest part of the mountainsgittni

2. Rip kept day-dreaming while walking up the mountain

3. Rip lay down to rest because it was night time.

PARA IV

Answer the following questions:

1. Why did the old man call out Rip Van’'s name?

2. How did the old man look?

3. Where did the old man take Rip?

4. What were the other old men playing?

PARA V-XI

Put the following statements in correct sequence.

When he woke up it was morning.

An old woman recognized Rip and asked him whereduebeen for twenty years.

After having the drink Rip fell into deep sleep.

Rip decided to go to his village.

Rip suddenly noticed that his beard had grown ¢ogl
Rip looked for his dog Wolf but he was not there.
The old man and his companions gave Rip a drink.

When he reached there all the villagers staredhainith surprise.

Assessment during Teaching Learning

You have seen that a variety of questions such els-clart, tabular chart, true and fal
sequencing etc. can be used in while-reading eseg¢o cater to the needs of all the students in a
heterogeneous group. These can be used for assgegemearning for comprehension (readin
You can assess the children on the criteria tlegt th

» can read and understand the text.
* can answer simple questions.

72

€,

).
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« can arrange read information in correct sequence.

You can record the children's progress and dewstop as a reader: the range, quantity and

variety of reading in all areas of the curriculuitme children's pleasure and involvement in st
reading, poetry reading etc. individually or witthers; the range of strategies used when red

ory
ding

and the children's ability to reflect critically @vhat is read.

aware of the structures of the language.’

e.g. 'Kiran is not comfortable when reading alowdvéver she reads well silently. She|is

You can do assessment of learningast-reading activities by going beyond the text and connecting
learning to the real life situations.

The text book includes a lot of questions rangitgnf sentence completion to word building to check
the comprehension skills of the learners. In additio the textual questions, you may ask the
following inferential questions:

1.
2.

Why do you think the old men'’s faces were seriaueneghough they were playing a game?

Who do you think the old men were? Were they omgifleumans, magicians or elves? Why
do you think so?

Why was Rip frightened of the old men?
Why did Rip accept the drink that the old men hiaeg him?

Had you been in Rip’s place, would you have helgesl old man? Would you have felt
frightened of the old men? Explain with reason.

Was Rip correct in accepting a drink from the oldn® Should we accept eatables from
strangers? Why/ why not?

This would give an idea about language developroéthe children, the level at which they afe.
This can be used of reporting.

Assessment during Teaching Learning

These are all open-ended questions which requéretihdren to think creatively and go beyond the
text. You give them the liberty to answer imaginaly and should accept their responses with an
open mind. You can now assess the children onolf@ning criteria:

Can infer from the text.
Can go beyond the text and make guesses and poedict
Can think critically and express their ideas creyi.

Can connect the story with real life and speak atiou

Other activities can be:

— GRAMMAR IN CONTEXT

Read the following sentences from the text:

Rip was kindbutlazy.

The short man was olaut strong.
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(You explain to the students that ‘but’ often jotms contrasting qualities.)

Ask the children to describe contrasting qualitésheir friends. Encourage them to use ‘but’ timjo
these qualities.

E.g., Madhu is intelligertbut talkative.
Such grammar activities will help you assess whrdthe children can use grammar in context or not.
— DESCRIBING WORDS
Ask the learners to read the following examplesifibe text:
e old man

e thick hair

e grizzledbeard

Now ask the learners to draw and colour a clowtffaletitoy. Ask them to describe it using as many
describing words as possible.

E.g., My doll hadrownhair. It has aoundface.
The focus of this activity is to develop speakikdl nd confidence among children.
— WRITING AND ROLE PLAY

Write a dialogue between Rip and his neighbour dfte former returns to his village after twenty
years. (If the children are unable to construct glete sentences, you may give them a short dialogue
with blanks and ask them to complete it). This kificcaffolding is needed during teaching learning
process and is an in-built part of assessmentefmning. Later, they may be asked to role-play the
written dialogue.

Assessment during Teaching Learning

This is a group activity and such activities areassary to develop and assess inter-personal skills
and use peer assessment as a tool. You will be@blesess that children

e can write description of common things.
« can write and speak simple dialogues.

Through this you will be able to assess that th&len who are still below the desired level need
extra help. You maintain a record of your obseoratiand assessment of children in the diary. You
may mention e.g. 'Rahul finds it difficult to corméearning to the real life situations and is able
to write dialogues coherently and logically.'

LET US REMEMBER

Listening and speakingave traditionally been neglected and reasonsl dite these are lack of
resources, lack of initiative by teachers and absenf these in formal examination. These two
important abilities most often do not find a planeclassroom teaching situations and continuous
assessment will be a means to include these asgfdatsgyuage learning in the language classroom.

Learners can be assessed after providing audia‘aiglial inputs by asking them to respond orally
or in writing. Observation and oral techniques banused on a daily basis and also from activity to
activity through the academic calendar after ewamg/term. Speaking skills can be further assessed
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through tools like role-plays, interviews, discoss and debates etc. Reading aloud is a useful
activity to assess and give inputs on specific {gdike pronunciation and intonation patterns.

Writing techniques help us in assessing the writing peofiry of the learners. Writings tasks may be
designed using verbal or visual stimulus and shbeldccompanied by hints/guidance. Writing tasks
should be assessed on content, accuracy and fluhey can comprise: gap-filling, transformation,
rewriting, open-ended questions, cloze proceduemstation etc. While assessing the learners for
writing skills the process involved in learning timg is equally important. This process can tell us
how much the learner has improved from the firsffitdio the final draft. This process of writing can
become a part of learners’ portfolio. The step®ived in the process of writing are:

. brainstorming for collecting ideas

e organizing the ideas

. preparing the first draft

»  editing

. revising

Readingshould also be tested continuously. Various tygmssages like a story, time table,
instructions, answers, gap filling, completion typerd attack questions and table completion type
questions can be used. Quick tests of comprehenaivalso be made by using true/false, matching,
multiple choices, type questions. While markingveers for reading tasks, it is important to
remember that it is not a test of writing. Learnghisuld not be penalized for errors in spelling,
punctuation and grammar.

— The record of the children’s progress should béh lmptalitative and quantitative because
report cards need to bring out a comprehensive @reatall picture of the children’s
development. While recording the achievement le¥é&nguage proficiency of the children’s
we need to record their inter-personal skills adl.\Ww#e need to develop these among the
children’s. Therefore, there is an emphasis on peek and group work. The children need
to develop the skills of negotiating their viewksasng ideas, working and learning together.
This should be reported in the learner’s profilevadi. These should be qualitative records.

After assessing their performance collected throthghevidences using various sources, prepare a
profile for each child. Report the progress onoarfpoint scale along with some qualitative
description.

Name of Remarks/Description Level of Learning
Child
Rekha Performing well in different activities. She ci Beyond the level o

express herself in English. Her comprehensiol class V.
good. She is meticulous and works with interest
concentration. She is able to relate her lear
beyond the classroom and gives many examj
She is very creative. She is also able to artiey
her thoughts clearly in writing and speaking. §
has leadership qualities.

Manoj He is a keen learner. He can express himself gl¢ Learning as per th
and confidently but sometimes makes errors.| level of class V

needs practice. He makes an effort to relate
classroom learning with his daily life. However,
needs to be little patient while working in a grg
and help others when required.

]

Ankita She can manage her work. She needs support | Learning as per th
the activities. She learns new words of Engl level of class V with

D
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quickly but cannot speak in English. She
otherwise confident in expressing herself
Hindi/Home language.

support of teacher an
peers.

Aarif

He takes a lot of time to comprehend the task
needs constant support to do the work. He reqt
greater efforts to sustain his interest in anyvégti
He does not contribute much while doing the gr
work also.

Needs additiona|
support to learn.

Note: The format mentioned above is only a suggesthe and a prescriptive criterion/format to
report the progress of children may be avoidedegedtralized approach may be where the flexibility
needs to be there and the schools may be provigeautonomy to decide about it.

Points to ponder over...

+ Language assessment is not only related to therpshce of the learner with respect to a particular
syllabus. It should be based on assessing the dagegoroficiency of the learners.

« Learning can also be assessed through routingtagiand exercises in the classroom.

+ The types of questions that are prepared and wsext$essment neadt be restricted to those found

in the textbooks.

« Individual and group activities can be designeciable the learners to reflect on and assess their
learning experiences.

50



CCE in Mathematics Classrooms

Mathematics is an integral part of our day to déy &and learning mathematics is important and
relevant. Before initiating teaching-learning pregein the classroom, there is a need to create

learning situations for children to realize andragmte Mathematics

Learning mathematics or developing an understandfripis subject not only inculcates ability to

solve problems but also develops logical thinkinglls It helps children think precisely,

systematically, logically and communicate cleafBatterns and relationshipslevelop problems

solving skills. These skills or abilities, when éped, can help in real life situations. Therefore

learning Mathematics holds an important place endhrriculum. While the teaching-learning process

is going on, it is important for the teacher toegssand monitor the child’s learning focusing on

identifying different levels of learningppropriatenes®f the activity for the classiniding out what

the child has learnt. Continuous assessment d

uring teaching-learning waiso provide

inputs/feedback to the teacher to improve her/
teaching methods. After completion of each unitftee
she will assess the children keeping in view t
indicators of learning related to that unit/themdter

one quarter, such data will provide the comprehlens
picture of chid’'s assessment in mathematics. T
progress made by every child is recorded, f
cummulative record of the progress would help toage
overall view of the progress being made by thedch

By using different teaching-learning strategiese

teacher can assess various other aspects of chilg

behaviour (concern for others, team work, etc).sT

LIS)
Do we know?

It is important that activities in Mathematig
he&lassrooms  should be organised by us
concrete objects that forms the first st
towards learning mathematics in the primg
i classes. For this purpose mathematical gan
_h%uzzles and stories involving numbers

to enable the children to mal

[e
useful
heonnections between the logical functioning
their everyday lives to that of mathematig
thinking.
| Learning Mathematics at the primary sta
h should encourage the development of a cult
_ of learning by linking with experiences outsig
il e classrooms and by giving interesti
hiexercises. The focus is on utilising children

ge
ure
e
ng
's

. current local interests and enthusiasms |as
progress made by the students can be communicated t Iy . .
opportunities for developing the concepts |in

their parents alongwith the records of their pregre
This data will provide a comprehensive picture

child’s progress in a holistic manner.

mathematics.It stresses on giving particuld
Ofalttention to allow the child to articulate h¢
reasons behind doing an exercise in a cer

way, for example, why does she want

Some exemplar material has been given here, inhwhic

_continue a pattern in a particular way?

r
Br
ain
to

the teacher is using different strategies to assedsnonitor the student’s progress in the classroo

This exemplar material will provide you an insigtio a classroom situation as to how assessment for

learning is useful to
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Example -1
Theme : Data Handling
Class :IVIV
Topic : Whose nose is the longest?
Material Required: Squared paper, Chart paper, gum/glue tubes/stiBkissors

Time Required:  Two School Periods (in continuation)

Objectives/Expected Learning
0] To learn how to collect & display data in trerin of a bar graph.
(i) To interpret a bar graph and communicate ttiermation to others.

Pre-knowledge:

The students have some experiences related tdhdatHing i.e. collecting data, tabulating datann a
understandable form.

Creating Learning Situation

The teacher comes to the classroom and puts iprdi#gem to the whole classwhose nose is the
longest in the clas8 Some children smile at the strangeness of thestipn, some start looking
around, some start using their fingers to try tasoee the nose, some start whispering to others etc
One student commentsRaju’s nose must be the longest.” The class braatkslaughter. The
teacher repeats the question and says further “Wowd we find it out?” and also suggested that it
will help if the students work in groups of 4 or 5.

The class starts rearranging itself into groupsslaf discussion about “Who will be in which
group?” “I want her/him to be here” takes placeeTdass settles down in groups. The teacher asks

for a confirmation and gets a positive responsefatl the groups.

The teacher repeats the problem & the challenges.

A student: “To find this, we will have to measubhe tength of the nose of everyone”
Teacher (in her thoughts): This child is good imoaunication.

Another Student: “Yes, we can do that in our grgups

The class seems to agree that the solution ligeimeasurement of length of each one’s nose.
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Classroom Interaction Assessment Points

While doing this activity children discuss “from ette |¢ The teacher observes who all are actively

does the nose start?” Lots of comments come f U ; ; ;
children about what according to them is “the lén SENelpElig ) e CIEElESe ik Eeitldlige

of the nose”. The teacher discusses with childresh| (O it and others who are not able to do so.
summarizes. Consensus is arrived at by the chil
that the length of the nose means “the distance f

the centre point just below the forehead to theofiy, Teacher observes whether children are trying
the nose”. The teacher concludes “so now we

know what we mean by length of the nose.” to explore for possible solutions of a problem
and are looking for possible solutions to find put
the best one.

» Peer assessment is also taking place.

* The teacher is observing the participation| of
the students in group discussion, problem
solving and their communication skills.

A student “How do we measure the length? We ca
use a scale”. Another child is putting a small edal| « The teacher assesses through observation
her nose “I cannot measure with the scale”. Disous|  sitributes  like “working in a group”, (ca

ggg:i;lrilti\évsltr;ikqeuel:‘ig(r)]nsvlec?;snemgnttr?r,ezﬁr’;lo“r'l\rllg, \:E;l operation with each other, helping each other,
can be stretched.” working together etc.), logical thinking and
“A paper strip?” “May be". precise communication, sharing
responsibilities, adjusting with other group

members etc.

“Paper strip can go along the shape of the nose.”

Again, the teacher helps the class to come
consensus that better way is to “use a paper &ir

measure the length of the nose. e The teacher assesses how children are trying to

collect data through various ways and are using

The groups now start cutting paper strips out| appropriate methods for doing this.
squared paper and start measuring the length o
nose. The teacher starts observing the group V
being done and observed participation of childnern
the group work.

The teacher notes the discussion about keeping
same width of the paper strip and students help
other with the cutting of the paper strip. Encoas . i
the students to involve themselves in group aetiy °rganise and tabulat¢ Pe data.
She asks the groups that are they ready to measur !

* The teacher assesses how children are trying to

One child “I cannot measure the length of my o
nose accurately.

Another one, “I can help you. | will measure yoarsl
you measure my nose”

Other children listen to this interaction and fallthe
same.

One Child: “Measure the length accurately.” Group | Group Il

2" Child: (demonstrating) “I have taken the length
the nose from here to this point.”

Teacher: “Please do check that your measureme
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accurate.

The teacher observes how different children
measuring the length of the nose with paper strips.

The teacher interacts with one group who
measured the length but is confused about whidp
represents which child.

Teacher — “So what should we do to check wh
paper strip shows whose nose length it is?”

One child (after thinking a bit) — “We can writero
names on the paper strip to do that.”

Teacher — (To the whole class) After measuring
length of the nose with paper strip, stick all #teps
on a piece of chart paper so that you can compaie
lengths.” (Teacher has knowingly avoided tellingrth
how they should do it. The reason is to find duua
the understanding and logic underlying their effq
about the display of data and to find out the besy
to display it.)

* Assesses graphical representation of
data

The teacher observes the displays of strips of p
and asks question such as “why did you stick st
like this?” “How does it help to understa
information?” “Can we compare the length by looki
at the display?” Through such questions, the stisd
realize the importance of a reference point/line
comparison and thus improve or correct their digpls

The groups are now ready with the display of dat
the form of bar graphs. It is now their turn ttempret
the displayed data.

Assessment of display of data graphically
understanding the need for a reference point
comparison.

or
for

Teacher — “Now every group will come here and sh
it to the class what it has been done. They wsibaell
the class what results they have got. That is, iah
the group has the longest nose? All of us wilhthsk
guestions also.”

One group comes and displays the bar chart mad
them.

Children explain how they collected information ab
length of the nose and displayed it. One of theupr
member informs, after looking at the bar graph as
whose nose is the longest in the group. Anothéd g
asks “whose nose is the shortest in the group”.

The group answers by showing it on the chart pa
Other students comment and correct (if required).

So in this way all the groups make their preseornast
and discussions are held after each presentation.

Teacher puts all the bar graphs on display and, g
“Who in the whole class have the longest and
shortest nose?

The whole class looks at all the bar graphs andide
about the longest and the shortest nose.

The students with the longest and the shortesta
are asked to stand up and the whole class clap
them.

data.

» Assessment of understanding and

correction based on the feedback by the stud

because of self realization.

» Assessment of observing the data

interpreting it, critical thinking etc.

¢ Analysis of the data and drawing an inference.

» Verification of the inference drawn

Assessment of interpretation of display

self
ents

and
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Teacher's Reflections:

« After this activity the teacher reflected on theimas notes he/ she had made during the
activity and transferred them for future use agdatims names of various students.

* Some notes were about paying individual attentesome students and suitable remedial
action.

« Some of the comments and feedback was for histieref use about how to improve
such activities in the classroom.

A suggestive template for noting down various atpe€ data handling, assessing the students and
their assessment points is given below. This terafgaggests that the students may be at different
levels as indicated. It will provide the teachethna thematic programme chart about data handling.

Record Sheet (Assessment of Learning)

CLASS: THEME: DATA HANDLING
S. Name of the| Is able to Is able to Is able to Is able to Is able to draw
No. group/child | collect data/ tabulate/ display data| interpret the information/
Information Organize the in tabular/ organised/ conclusions from
Properly collected graphical pictorially the
information/data form. displayed datg tabulated/displayed
meaningfully /information. data

There may be four levels of assessment for thenghaeameter.

Level 1- needs help in completing the task/activity

Level 2 — Understood the task but is not completiregtask/activity

Level 3 — Completed the task independently

Level 4- Child’s learning beyond expected levelilfien could attempt task/activities of higher arde

difficulty)

Teacher may use the following symbols to repregenabove levels. (These symbols are suggestive
only).

Level -2\  Level 52 Leveii/:F Level 4[]
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Example 2
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RECORD SHEET (Assessment of Learning)

CLASS | THEME-NUMBER SYSTEM
0] (i) (iii) (iv) v)
S. Name Knows number | Can count objects Is able to Is able to Is able to
No names draw out recognize correlate
given number written | collection
number of as numerals with
Up | More | Up Up | More | Up objects /can write the correct
to3|than3|t020|to3| than3 | to20| froma spoken number| numbers.
less less collection
than than
10 10

There may be four levels of assessment for the given parameter.

Level 1- needs help in completing the task/activity

Level 2 — Understood the task but is not completing the task/activity

Level 3 — Completed the task independently

Level 4- Child’s learning beyond expected levelilfifen could attempt task/activities of higher arde

difficulty)

Teacher may use the following symbols to represent the above levels. (These symbols are suggestive

only).

Level 1-4N  Level 2 - A Level 3—%1\7 Level 4 1
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Example 3
Class IV

oft: WEAtell 1 T =
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T IR el TG @ 7 MR 100 qF KT AT G I R

1 e ?

a0 Fa ® T 100 TR P S E?

wifep et @ oF o1 a1 HaoE| et ordt @, 98 qd " W 3 s fiF %) o oo R fena

I 71 R e fordt ®, uet 91 §| TRd-NE, SiE-9€) e ad ) § T GeN & s
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dieh & |1 el %hel, T W od

3w 2
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5-5 TR o IR ded o H & fau el
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Tfafafy & T8 |
e A a1 45,
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Recording and Reporting in Mathematics Classrooms: Recording and reporting of student’s
performance is a crucial component of assessmeteps. On one hand, the process of recording
refers to systematic documentation of evidencesuafent’s growth and development through various
tools and techniques of assessment. On the otinel; heporting refers to categorization/organization
of students into appropriate learning stages corsorate with the documented evidences of
children’s growth. This is done for identifying ahdlping the students for further learning, setetti
certification or reporting to the parents etc.

The task of reporting student’s progress cannosdparated from the procedures used in assessing
student’s learning and development. If assessmmehitators have been clearly defined in terms of
performance and relevant tasks and techniquesfathe iassessment procedures are properly used
then recording and reporting simply means summagizhe results and presenting them in an
understandable form. The task is a complex onegdime evidence of learning and development has
to be presented as a very brief report which isetsidndable to various stakeholders (i.e. students,
parents, teachers, councellors and administrators).

Thus, in the light of the above discussion, thera heed to record the assessment data of eagmstud
in a stage-wise manner for better understandinethildren’s learning of the subject, particutarl
the five dimensions of mathematical learning suseh a

v" Understanding of mathematical concepts

v' Mathematical reasoning (able to follow an argumentable to provide an argument,
justification, etc; able to explain how and why &teedid, what she/he did and reflect on the
procedures followed by others.)

v’ Attitude towards mathematics (persists at a taskfident about ability to do etc.)

v/ Using mathematical knowledge and techniques toesphoblems (can solve problems in
more than one way, if possible), applying and ceting to day-to-day situations.

v Language and communication (initiates questionares explains to peers, and translates
verbal form into mathematical form and vice-verga)e

60



For recording & reporting of student’s performaraiéowing points of concern may be kept in mind.

1. All the evidence collected through the use of wasitechniques written, oral , activity or
assignment-based, may be given weightage.

2. Effort should be to report the student’s strengththe areas in which he/she is making
progress.

3. Merely offering grades to students is not suffitigrshould be followed by providing

gualitative remarks about the strengths/learningsgaovering other aspects of child’s
behavior (personal-social qualities).

Suggestive (sample) format for Quarterly Report
Name of a child:
Subject:

Class:

Theme Parameters/ Indicators Level of Learning Qualitative Remarks/
Descriptions

Theme 1 e Is able to collect
data/information properly

e Is able to display and organi:
data

e Is able to interpret and dra
inferences from the data

Theme 2 « Is able to draw figures wit
three sides as more than thi
sides.

e Is able to identify squares ar
rectangles

e Is able to draw squares a
rectangles.

Theme

There may be four levels of assessment for thengpaeameter.

Level 1- needs help in completing the task/activity

Level 2 — Understood the task but not completirggtésk/activity

Level 3 — Completed the task independently

Level 4- Child’s learning beyond expected leveliliiien could attempt task/activities of higher

difficulty
level).

Teacher may use the following symbols to reprefenabove hands. (These symbols are suggestive
only).

Level 12\  Level 2572 Levelﬂ{ Level{
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CCE in Environmental Studies Classrooms

If you are teaching EVS in primary classes you nhaste realized that children enjoy this subject

when they are given opportunities to share therearnces. They enjoy EVS class when they are

asked to answer about the familiar things. You mhaste also realized that children of primary

classes describe any event/ situation/learning reeqpee in a holistic/thematic way rather than

describing it in its parts. With this developmemntature of primary children, Environmental Studies

(EVS) has been considered as an integrated corewdarrarea at the primary stage. At Classes | and

II, you must be teaching it by integrating thiseamith language and mathematics. For Classes Ill —

V, you must be dealing it as a core curricular area

The integrated nature of EVS subject helps you

reduce the curriculum load and help children tare
concepts more meaningfully. Being concrete learne
children do not view the world divided into ‘subjg’cor
disciplines. For example, a young child views aéduiily
in a holistic manner and does not segregate itxig¢isn
into compartments of different disciplines for exae)
the beauty (aesthetics) of a butterfly from whatokof a
creature it is (an insect), or what is its role flawers
(pollination), or the patterns on its wings and syegiry
of its body parts, etc. They learn better whendtigool
knowledge is connected with their daily lives.

Thus, the pedagogy of teaching-learning of t

stage needs to be child-centered and thematicturena

Conscious efforts need to be made to avoid givingctl

Some points to remember for EVS
classrooms

The language used in EVS classroo

needs to be in the commonly spoki

form

Active participation of the children i

very important in  constructin

knowledge

Relating the child’s local knowledge t

school knowledge

EVS learning needs to encourage to

various sources other than text book a

teacher

Visuals play a major role in child’

learning

Group learning promotes peer learni

and improves social interaction

EVS learning must find suitable ways

sensitize the child to the wid

differences that exist within our society

ms

J

o

tap
and

4

to

information, definitions and descriptions as cheldrconstruct their own knowledge. However, this

requires ensuring their active participation inrtéag by exposing them to diverse experiences

through a variety of sources within an outsidedlassrooms.

As you

agree that when assessment is carriedsioutltaneously or during teaching

learning, it allows us to identify the learning gagnd modify our teaching learning to suit the seed

of children. This helps to provide timely feedbackimprove his/her future learning. In the new
textbooks, based on NCF-05 National Curriculum Fnaork-2005, you must have found that the
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assessment activities and questions are not push#dte end. These are an integral part of each

chapter.

What are we expecting from EVS classrooms?
Recognising the mandate of the RTE Act, the ovetellelopment of a child, i.e., physical, socio-

emotional, besides the cognitive, needs to be &mtus. All these aspects/dimensions can day
nurtured through a whole range of learning expeces that a child participates in and beyond
school To assess all these aspects, a comprehensivgepiot a child’s personality needs to be
constructed which requires collecting informatipout child’s knowledge, comprehension, skills,
interests, attitude and motivation in responseaidous learning situations and opportunities bath i
and out of the school.

We want children to learn EVS by developing differkind of skills, conceptual knowledge,
feelings, attitudes and sensitivities.broad list of indicators for assessment has bd®mwvn up so
that teachers can plan learning tasks to fully cabés range.These indicators have been developed
for Class Ill and class V. It is expected thatlskivalues, attitudes, feelings would be developest
a period of time. Broad indicators identified fow& learning for primary stage are given below
(indicator-wise details appended)

1. Observation and RecordingReporting, narrating and drawing, picture-reggdimaking
pictures, tables and maps.

Discussion- Listening, talking, expressing opinions, findimgt from others
Expression- Drawing, body movements, creative writing, stialp, etc.

Explanation— Reasoning, making logical connections

Classification— Categorizing, grouping, contrasting and comparing

Questioning- Expressing curiosity, critical thinking, develogiquestions

Analysis— Predicting, making hypotheses and inferences

Experimentatior Improvising, making things and doing experiments

Concern for Justice and EqualitySensitivity towards the disadvantaged or difidyeabled,
showing concern for environment

10. Cooperation- Taking responsibility and initiative, sharing amdrking together.

©CoNOGOR~WN

The examples suggested below might enable youderstand and use CCE in the EVS classrooms
as per the need and contexts of children. Thesdes&loped on the chapters from the theRasily

and Friends andFood from Class Ill NCERT textbook. You may use a simpp@ocess for CCE in
Classes IV and V. The context/milieu of childrercigcial to effective transaction of EVS. We have
taken the first example from a rural area of Manifuorth east). The second one explains the
teaching learning process in an urban setting (PeMithough the assessment practices don'’t vary
with the context, but the examples will also hetpuyto address the issue of adopting/adapting the
textual material in EVS, go beyond it and plan héag situations for EVS as teaching learning and

assessment go hand in hand.
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Example-1

Theme-Family and Friends

Subtheme - Plants

Class lll, Chapter- The Plant Fairy

% What is expected from children to learn?

Liklai teaches EVS at the primary level in a goveemt school (Thoubal, Manipur). Today she

planned to introduce plants and some physical fegtof plants to her students. Liklai, identifibatt
the chapter is woven around the following learrpogts:
¢ Plant diversity
* Size, colour and texture of the trunk
e Shapes and colours of the leaves
» Local festivals related to plants/harvest.
She planned some learning situations that encodretgjédren to
- observe the plants diversity in the surroundings.
- observe the physical features of plants, for examspize, color and texture of the trunk,
leaves,
and shapes, colour, texture and aroma of theiekeatc.
- record their observations.
- compare and classify the physical features of planthe surroundings.
- find out and discuss the uses of plants in surrimgsd

- actively participate in games and fun activities.

X Visualizing and creating learning situation
While dealing with this lesson, she asked her agile Memcha, who gave an idea of bringing

pictures of different plants, leaves and flowerghi® classroom and show those to children. However,
Liklai was not convinced as she beliewbdt the best way to learn about plants was tccheldren
have a first-hand experience of the natural wondraunding themShe interacted with children to
get their ideas about plants.

Liklai (the teacher): Where do you see plants?

Mila: Ma’am, in the park, garden, jungle.

Thaja: Ma’am | have lot of them in my house as well

Guna: | saw lot of plants on the sides of the nwadn we went to my mamma’s place last month.
Liklai: Can you name a few plants?

Tomba: Waa (Bamboo), Laphu (Banana),,Heinou (Mamge), Sanarei (Marigold), Awathabi
(Papaya), Khamen (Brinjal), Mayeplei (China rod#bap (Citrous plant), etc.

Liklai: Do all plants look same?
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Manja: No, Ma’am. They are different. Some arkdanll some are short.

Liklai: Good, what different things do you see iplant?

Pinky: Ma’am, we see leaves, fruits.

Guna: Ma’am , | also see birds and butterflies.

Kaiku: Some plants bear flowers also.

Liklai: What will happen if there are no plants?

Chaobi: Ma’am, we will not get fruits, banana.

Bala: We cannot get vegetables also.

Sam: Ma’am, there will be no bees.

Liklai: Why do you think so?

Sam: My father does bee farming and he said thed back flower juice and make their bee-hive on
the plants.

Pinky: | think, my parents will not be able to soveps.

Kaiku: But Ma’am, | saw a desert in T.V. It had plants but only sand in it. They were telling &sv

very hot there.

Identifying prior experience of children helps theteacher to select the teaching-learning
method/approaches

» Informal discussion with children revealed that soofithem could name some plants, identify a few
parts and uses of some plants as well also. Treeglze to relate these with their surroundings. Sam
could even relate plants with the daily life.

» Their prior knowledge or experiences about plaetpdd Liklai think of a course of action to build
further on the desired concepts that she intenoléake up.

e To make their understanding deeper, she thoughtoaiiding children a hands-on experience, as the
topic was about plants which were available in fylém their surroundings.

» She decided to take up this lesson by a nature twaknearby area rich in natural plant diversity

Points to Remember!!!

The selection of a method of teaching-learningnisimaportant task and depends on the concept,
context and availability of resources. One of tiectives of EVS is to contextualize the learning

process. In this case, the example is from a remitern region. However, in an urban situation
where the possibility of taking children to suchamea may not be feasible then the activity may be

planned to a nearby park, garden, school campus etc

% Organizing Teaching-Learning
- Planning for the visit
She asked children to share their experienceseif #sit to any nature camp such as garden, park

etc. Some of the points of discussion were:

e Has anyone been for a nature walk?
¢ Where did you go?
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¢ When did you go there?
¢ Why did you go there?

She allowed children to freely express themseleethat she gets to know about their experiences
related to such places. She said that next daywoeyd all go for a nature walk and all childrenrere
excited. Now Liklai planned what to do next and dieided to divide the class into five groups. Each
group comprised of six children and she shared @htliren about their scheduled visit.

(Liklai decided for one-day visit within the school hours.However, depending on the availability of
time, weather conditions or other constraints you may plan the activities distributed over a period of

2-3 days.)

She asked all children to

- Carry a notebook, a pencil, crayons, thread.
- Carry water bottle and some food to eat.

<> Outdoor Classroom Activities

- Going for the visit

She took children by walking and on the way shevdieeir attention towards the plants and animals
in the surroundings.

Liklai: Do all plants have same size?

Children: No, Ma’am. Some are tall, some are short.

Liklai: Which colours do you see in plants?

Memcha: Ma’m the leaves are green but the stitkasvn (pointing towards the trunk)
Liklai: This is not stick. It is called the trunK this plant. But is it thick or thin?

Sam: Ma'm it is thick?

Liklai: Why do you think so?

Sam: Ma’am, | will be unable to hold it even witbtb of my arms.

Liklai: Do you all agree with Sam?

Children: Yes ma’'m.

Chaobi: Ma'm, | can see red, yellow and purpleads in the leaves as well.

Liklai: Yes. Do all leaves have same shape?

Sajanjoba: Ma’am, some are same and some aregtfiffer

Children discussed about the sizes of differenntglatheir names and different parts, etc. After
reaching the desired place, she assigned thettaskiswvorking in groups.

v' Each child in the group was to observe differeanfd around them and collect the information
for which she distributed worksheets containing dbservation tables to observe and record
the information.

v" She asked each child from every groumpbserve at least two plants and if they wished they
could observe even more.

v' She asked them to be careful and not pluck theeilswr leaves of any plant but use the fallen
ones for the activity.
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Activity Sheet (Activity-1)

1. Trunk of the plants observed

Name of the plant* Trunk Colour of the trunk
Thick Thin
1. Waa (Bamboo) V Light Green
2.

*Children were naming the plantsin their local language. They may be allowed to do so.

Assessment during teaching- learning —teacher’s obsrations for timely feedback*

Liklai was moving around and observing each onthein.
She found that some children were not able to nlmelants. She asked the group membe
help the otehers if some of them knew the names.

s to

She also helped children to name different pléBite observed that Memcha, Sanjoba and many

other children were mentioning the plant as thiokl &in just by observing them. She fou
Bala and Sam were using their hands and arms whenelg Thaja and Chaobi were usi
thread for it.

She asked Bala, Sam, Thaja and Chaobi to show rieginods to others and asked the gr

nd
ng

bup

which seemed a better way to them and why.

*These observations (exemplar) are not meant fporéng but help to improve child’s learning.

Activity Sheet (Activity-2)

For Activity 2, she asked them to record their obsigons through tick marks in the table.

Surface of the trunk of the plants.

Name of the plant Surface of the trunk

Rough Smooth

1. Heikru (Amla) - N

2. Koubila V -

Assessment during teaching-learning and timely feddck (scaffolding* and peer learning*)
Liklai observed that in three groups some childrenld not comprehend the wosdrfaceand othe
children were helping them whereas in the otherdvenps she interacted and explained it.

She explained that we can feel smooth or roughaserfvhen we run our fingers or hand
something. Later, she found children gave many @keenof smooth and rough, used in their d
life.

*Supporting children to improve their learning.
Care needs to be taken that the answers giveniloyeshneed not be labeled as right or wrong, as

reflection on a wrong answer allows you to undexdtdne process behind arriving at it. Therefore
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asking children questions such as why and how &neyed at a so called ‘wrong answer’ will help

children critically analyze their work and thus blirag them improve their learning

Activity Sheet (Activity-3)

She told the children that they will now explotehich trunks feel soft on touching and which feel
hard.” She explained that hard or soft is a quality wé Wdeen we press lightly on something. If we
are able to press it a little, we call it softelithe skin of our palms. But if it is not pressédll we
call it hard, like our teeth, nails.

Surface of the trunk

Name of the Plant Surface of the trunk

Soft Hard

1. Heikru (Amla)

2. Koubila

Teacher’s observation and timely feedback

» Sanajaoba could not distinguish between smoothsaftd Then Liklai helped him by
letting him touch a trunk of Uningthou (timber) whiwas smooth but not soft and
trunk of Khamen (Brinjal) which were soft but rough

Activity Sheet (Activity-4)
She asked children how to print the design of thekt on a paper.

Binita replied “I take the design of coin on theppaby rubbing with crayon.” Mukta said tree design
could also be printed on a paper in the same wigailsaid, “Ok, let’s try it out” and provided a

paper to take impressions of the trunk.
Plant 1

Teacher's observations (observations for
improving children’s learning)

Assessment-during teaching-learning:
Timely feedback

e Liklai while observing the children
encouraging them and helping them whenever
required.

» She observed that some children were unable
to take the impressions as they were not
holding the paper properly against the tree and
some were not rubbing the crayon effectively.

» She observed that both Chaobi and Kaiku
rubbed the crayon but could not get the
impression as they were taking the impression
69 of a Waa (Bamboo) tree which had a very
smooth surface and Tomba chose grass and
was unable to take its print. She asked Binita
to demonstrate how to take prints of tree's
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Prints (rubbings) of trunk
Activity Sheet (Activity-5)
In the next activity Liklai asked children to obgedifferent kind of leaves. She explained thavésa

could differ according to colour, shape, smellfate, and even according to many other things like

thickness, edges, etc., but we would note a femgthin our table

Observation of leaves of the plants*

Name of Colour of | Shape of the leaves (round/oval/ Do they have | Surface of the
the plant | the leaves | long/triangular, etc.) any aroma? leaf
Yes/No Rough | Smoo
th
1.Yendem | Green Oval Drawing of the|l No No Yes
shape of leaf
2.

*The impressions of leaves that are fallen may alde taken by children.

Tomba mentioned the shape of Yendem leaf as ‘routiklai accepted his response as that was

Assessment during teaching-learning for timely fedshck

way he perceived the shape of this leaf.

Later, she showed round and oval leaves to thepgamd discuss the shapes. Later everybody

distinguishing oval and round leaves of other gant

the

was

She found that some children were observing andudsing other parts of plants, i.e., fruit,

flower,etc. If required such children may be enaged and provided more inputs.

Name of the plant

Any other thing / object seen on plants

Later, when everyone finished taking the obserwatiand recording those in the tables, Liklai

collected their worksheets group wise.

She played a local gamArftaAniKatika) with children. Children of one group drew
a big circle and firstly, Thaja started counting as
AmaAniKatikaThambalManaKakitaChahum Nahum. Héte person placed with the
last word ‘Pet’ qualified for the game. All childreselected by this process stand
inside the circle only Mila was left and she stoudside the circle. She announced ‘a
green trunk’ andll children in circle ran to touch the green truarkd tried coming
back into the circle after touching it. Sam wasgtda by Mila before he could reach
inside the circle. Now he had to stand in Mila’aq@ and he asked everyone to touch
a flower and the game continued.

Then after having lunch all of them started theurpey back to their school. They
sang local songs dafhvangKut(a harvest festival of Manipur). Some childrenreve
recited local songs in Meiteilon, Kukilon (localniguage). Everyone had fun while
back to school.
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R/
°

Liklai observed each one of them and ensured teiticipation in these activities.
She recorded her observations in her diary the seaypé€strength of children).
Follow-up Classroom Activities

- After the visit

Next day, all of them reached the classroom anthLHad a discussion with the groups on the visit o
the previous day. All children were given an oppoity to participate and some points of discussion
were.

Discussion with each group

e Which plants were observed?

¢ How many plants had a thick trunk?

e How many plants had a thin trunk?

¢ How many plants had rough and smooth bark?

* What were the shapes and surface of their leaves?
¢ How did you do rubbings of trunk?

¢ What did you observe besides trunk and leaves?

Liklai encouraged each child of the group to pgstite in the discussion.

Sharing of Group Report (Orally): Sample report of Group |

»

Amutold that she observdthphadi (Pomegranate) and Heinou (Mango) plakiaphadi had red
flowers. Some flowers were lying on the ground.gdisnt was not very big and its leaves had
smell like Kaphadi. Heinou plant also had fruitéké Heinou and found a fallen unripe Heinou
and | ate it with my group.

Chaobi of the same group observéteikru (Amla) and Timber plant®Amla plant had green
leaves and they were thin and narrow and. Its phas

not tall like timber tree. She showed rubbingsiofber

tree and it was plain as timber tree had smootiktru
Other members of the group also shared tf
observations. Liklai appreciated various shapewidray
children.

She noted observations made by some children fi
Group |. For example, in response to the othergghil
seen around.

Sanahal’s observations included, some butterfieme
sparrows and ants around plants.

Memmi mentioned broken pieces of bangles, so
stones and half eaten piece of bread in addition
sparrows, ants and butterflies.

Points to remember

The idea is not to assess the
accuracy of observations vis-a-
vis the planning of the teacher
which happens most of the time
in real classroom situations.
Suppressing such responses not
only lowers the self-esteem of
children but causes
impediments to his/her future
learning as well.

Sam only mentioned some discarded polythene ana
stones.

There were some who did not mention anything agahis column. Liklai appreciated those
children for their minute observations. She encgedaother children also.

The other three groups also presented their repdetsng the sharing of report all children got
the opportunity to listen to the observations,aeiflon them and came to know about a number of
plants through sharing of the experiences. Thisgs® extended their learning by knowing more
about different plants.
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Recordings made in the teacher’s diary (during tedung-learning)*

¢ The observations of children during the field vigitowed that two Groups (I and Ill) had chosen dally
plants whereas in Group Il children even selectedessmall plants. It was interesting to see thatnah
included the observations about grass as a plaetngntioned the leaves as green and said theraavas
trunk.

e Almost all children had an idea about thick ana tinunk. Many could do that only through observadtitm
Group I, some children were putting their armsuach the plants whereas | saw Chaobi and Thaja were
very systematic in taking the observations in theup IV. They used a thread to check whether thektr
was thick/thin. On being asked they said that tmyld observe the thickness but using a threadwoeyd
also compare two plants. (Liklai attached the twez@s of thread of the two plants with their wolets.)

¢ Only Mila and Guna could distinguish between hsoft/and rough/ smooth.

e Ahima could not run because of the problem in hegekand | found that in her group Manja took the
initiative to change the rules of the game ancemdtof running all children of the group were nasinging
towards the object that they identified.

e From the children’s responses to other observatidiasind some students had left the column bl&dme
had tried to observe and record one or two thiMsmmi seems to be a very keen observer and Sam and
other children need to be given more opportunfilesuch experiences.

e She recorded specific information related to sofm&len in her diary under their name and clasateel
information for her own record.

*No formal reporting required

She observed that majority of the children coultdistinguish between smooth/ rough and hard/soft.
So she reflected that they must have some mengaearf rough and smooth to be able to compare.
She said if you find a surface more like this methcil box, then you can call it smooth, if yoodi

it more like the surface of a pineapple or a growtgeel they are rough. She showed many objects
and asked them to feel hard-soft, smooth-roughfroat outside, you can call it rough. Similarly for

soft she asked them to compare with the skin of trends for soft, and with teeth for hard.

Addressing gaps in learning of children*

Material Touch me and tell where should | be placed
Soft Hard Smooth Rough
Chalk v v
Desk
Book
Sponge v v
Tiffin

*You can add more materials to this list.
Likllai asked children to do this activity in paiesid assess their work as well. Later, she provide

answers to the activity on board and asked chiltverompare their results with that written on fbar
with the one that was self assessed.

Similarly, keeping the appropriateness and the nepgortunities of peer assessment may also be
provided to children.

She found still some children were unable to digtish then she listed some material on the
blackboard and asked children to classify those lrard/soft and rough/smooth after trying those at

home. She asked children in their free time to nkesand feel the trunk and leaves of plants inrthei
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surroundings to experience their texture and skedathem to take the help of their peers in class a

elders at home.
Liklai asked children to observe objects in theirrsundings that had plants, leaves, and flowe

their designs. She also asked them to interabttiveir elders on how plants are useful to us.

rs in

Creating opportunities for self and peer learning &ssessment as learning)

Liklai observed that all children took lot of ing=t inself assessment. During discussion in the class Lik
observed that some children gave many more examoplesft/hard and rough/smooth that were not dised
in the class but were related to their daily.l{&elf learning

She found that 2-3 children were motivated andectdld information on many more plants in tb
surroundings and shared with the class. When discusnany of them talked about the medicinal use
different plants besides talking about other use s furniture, baskets, paper, edelf(learning

ai

neir
2s of

Points to remember

Taking children towards self learning is an important objective of assessment, yet in no way the teachers
need to be impatient about this. It is a slow process to develop the ability of self assessment and self learning
(assessment as learning). However, sustained efforts are required and opportunities for it need to be provided
from timeto time.

The above activities were completed in 7-8 daysil&ily she took up other activities of t

he

chapter for identifying patterns of flowers andJes on different objects in surroundings. She

organized plantation of sapling by each group aské children to name and take care of that.

She

encouraged children to think of/write some poerddlgs on their favourite plant/flower/fruit and

next day children presented those in the classth&le activities of lesson 2 took around 10-1Xday

(However, the time varies depending on the aatsjtichildren’s pace of learning and other

administrative constraints).

«  Assessment after completion of chapter (criteria-bsed assessment)

After the completion of a chapter and continuouacfice and

exercises in the class, Liklai planned to carry asgessment of
children for what they have learrstssessment of learnipthrough
some activities/ exercise in the class, and sitnatiobservation,
oral expression, make and do, etc.) using the &tdiis of learning
of this lesson mentioned above. (You may chooserattethods
such as paper-pencil test, project, survey, visit., and the
selection of any method will depend on the purpafsassessment
and other constraints mentioned earlier). Likldemdd children to
work in groups as well as individually and it tobkr two days
(two periods on each day) to assess all childrenekample:,

a) Liklai provided leaves of plants such as corianaeint,

carrot and of some other plants that had aromagroap

You have seen that teacher ha

n

used assessment as a process
by using various ways such as
discussion, interaction, asking
questions, sharing experiences
to improve children’s learning

This data is need not be
recorded for reporting
purpose, however, some
specific observations could be
recorded, (PSQ, Strengths

which helps for reporting.
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and asked children to guess one by one the nartteegilant by smelling it with their eyes
closed. After that she asked them to compare assify these into rough and smooth.

b) She asked each child to observe one plant (hesfiuice) around her/his home and later the
child was supposed to speak five sentences onlédme @r its parts such as leaves, flowers,
fruits, trunk, etc.

c) She provided some dry leaves to children and agikech to draw/print 5 different leaves
from that and observe the pattern emerged. Shal dbken to name any three things where
they had seen any patterns of leaves.

Later she collected the worksheets that childrehused to draw the leaves/ took prints and classify

those into rough and smooth

Assessment of learning: Recording child’'s progres®r reporting

She noted her observations against the name ofakgichin a logbook, which included a separate pageach
child. For example, she recorded her observatibhsmchildren as given below;

e Ahima: She is able to identify all leaves from d@dour. She spoke more than five sentences tlchida
minute observations related to plants. She cowdsifly all leaves into rough/smooth. She needs praetice
for taking prints.

e Chaobi: He is able to identify leaves of differgidnts with some hints. His observation aboutplaat was
clear, however, he needs to build confidence faf @xpression. Drawing was very neat.

However, the frequency /periodicity assessment of learningay be decided by you/school. In this
example, we have mentioned doing assessment aftepleting one chapter but in no way it is
prescriptive and you are free to carry out assessafter completion of a 2-3 chapters, unit or thkem
or any other criteria decided as per the need.
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Example-2

X What is expected from children to learn?

I, Swati, teach EVS in KendriyaVidyalaya, Delhiadgt month, | planned to introduce the theme
‘Food’ to Class Il children. | identified three apters titledFood We Eat, What Is Cooking, The
Story of Foodvhich were related to this theme in the NCERT testbof EVS for Class .

The theme included tHellowing learning points:

e Diversity in food.

¢ Things that are eaten raw and cooked.

¢ Things that are cooked from one item (wheat/ricggnsils used in kitchen, methods of
cooking, fuels used in cooking.

¢ Gender roles in cooking food.

* Food from plants and animals.

For the concepts mentioned above, you will find tha learning situations allowed children to
- Appreciate the different food items that are ed&gpeople from different regions/cultures.
- Observe that different dishes could be prepareld arie food item.

- Discuss and categorise the things that are eateor cooked.

- Record the observations.

- To learn about different dishes that are preparigitowt cooking.

- Active participation, enjoyment, sharing and wotkingether in the activities.

- Observe and categorise the utensils used for cgpkating and for other activities.
- Observe different processes involved in cooking.

- Observe different fuels used for cooking.

- Sensitisation about the gender role and stereoippa®paration of food at home.
- Observation and reflection through picture readindg drama.

« Visualizing and creating learning situation
There are children from different states in my €laad | thought talking about their food will help

everyone be aware about the diversity in food. didkxl to organise a picnic in the school garden

during lunch. Priyanka did not bring anything fanch because her mother was not well and told me
that her father has given her five rupees to bugething from canteen but canteen was closed that
day. Ashutosh shared his lunch with her and after hinutes everybody started sharing lunch with

one another.

| asked them to guess what they had brought im ttifh boxes by smelling it with lid on. Children

sat in a big circle and through interaction and/tfiest made a guess and then opened their box and
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corrected themselves if they were unable to gues®edly. They made guesses about the food in
their lunch box, named different food items tol@atbtheir favourite food items, and so on.

When Neha mentioned&bibumEronba(a bamboo vegetable) as a food item others wer@ugs to
know about it. She shared that when her fatherpsated at Imphal, she enjoyed it very much. Some
children named some dishes of different placesttiegt went to or read/heard about them. Everyone
had fun.

% Initiating Teaching- Learning Process
Activity 1: Dishes made from wheat and rice
After this mini pichic we came back to our classroand | asked students to fill up the worksheet

given on Page 40 of EVS Class Il textbook. Somikldn were writing quietly whereas others were
discussing. | wrote wheat on the board and asketkats to list out the responses that they had
written in their worksheet one by one.

Blackboard
Dishes made from wheat

hapaati

Halwa Whea

Blackboard

Dosa Dishes made from rice

Pulao Rice

| asked if anyone could add anything other thaatwias already been mentioned on the board. Not
many responses were there excephapaatj paraantha bread. After this | asked few children that
what they had in their breakfast. | got many resgsriikedaliya, ili, upma corn flakes. sandwhich,
chocolate milk, etc., which I listed on the blaakabd and asked them to pick any three things out of
those enlisted and write the ingredients (thingg€duo prepare that. | found that most of thedcbii

could list only a few items and for some of thehéis only.

Assessment during teaching-learning process (not tee reported)
Interaction and guessing food items by children
» ldentifying food item made from wheat.
» | observed that children were aware of differemtdfatems. At times some of them mentioned the
dishes as specialties of some place/region.
e | found that many children were curious to know athlmamboo dish (its taste, or any other food being
prepared from bamboo) as most of them thought é evdy used in wooden items.
¢ It was also interesting to know that Samir menttbadout snakes and ants as food of some Chinese
people that he learnt from his uncle.
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» It was appreciable to notice the sensitivity in Asish as he came forward to share his food with |her
However, children did not know much about the défe ingredients that are required to prepare jany
dish.

| asked children to observe and interact with tleddlers to find out about any two dishes of their
choice and what was used for their preparatiorer&ftvo days, children shared and discussed about
their experiences.
This would enable me to expose children to varleasing situations beyond classroom that enrich
different processes of learning.

Activity-2: Preparing dishes without cooking
To introduce food items eaten raw/cooked/ both eed cooked and fuel for cooking, | planned
another activity (preparing dishes without cookirfgjstly, | discussed with children about the éish
that they eat.
| asked how food is cooked at their place. Alldtdn responded ‘gas stove and cylinder is useld wit
it’. 1 gave them a situation—"all of you imagineathgas cylinder is finished and how will food be
prepared?” Some children promptly said, “we will gomarket and buy something to eat.” | said,
“Ok” and again posed a situation that there areespeople of your family who do not like to eat
market food then what will happen? This time cleldigave a thought to my questions and gave me
following responses-
“Heater par banalendgrex w =1 o)
“Kerosene stove par banaleridecta w a1 o)
“Pass wali aunty ke ghar jakar banalefigeraareit 3iict & == STax 1 o)
| said : “can you tell me some more things thatsed for cooking, other than gas, kerosene, héater?
Some ideas came to which | added like microwavegdatulhg strawchulha dung cakes(some
children had noticed dung cakes stuck on the wadllsastis, while others had not. | asked them to
notice next time they are close to a place whetttecare kept. )

| said ‘children, do you wish to prepare dishesthie class?” Some children asked ‘Ma’'m kaise
pakaanyege?sst Tamg)

Seema saidKuch aisa banalenge jisme gas ki zarurat na fdds T e rad 1 @ oRd |
ES))

| stressed on this response, “it means we canpaégmare some food items without cooking.”

| asked children “can you think of the dishes tteat be prepared without cooking.?

Children came up with many responses- sandwicit, ¢haat salad, lemonade, rasiassi sharbat
raita, sproutedchhole chaatsproutedmoong chaat

| divided my class in 6 groups, 6 children in egcbup. | made them sit in their groups. | told them
that they have to choose a food item to be preparetie groups and gave them five minutes to
decide in their groups. | went to each group whitd observed them discussing about their disies. |
the meantime, | had drawn a table on the boarderAive minutes, | addressed the whole class and
each group told me the name of dish they wantguldpare.

Group 1 | Group2 | Group 3 | Group 4 Group 5 Group 6

77



Lomanade Fruit chaat Sproutedmoong | Sprouted- Salad lemonade
chaat chhole chaat

Students said, “two groups lemonade bana rahe hai”

| asked, “what should we do now?”

Some of them said Alag alag cheezen banate hain. Class party karéng&roup | said that they
would prepardassi (I appreciated the initiative of group 1 and dit force them to change the food

item).

After deciding dishes, | asked each group to ligtthe items they would require to prepare theshdi
and gave them some time to think and decide. WHeof them had finished with this | asked each
group to read out their list of things. They chose group member to read out the list and | starte

noting down the things on blackboard below the iteantioned in the table drawn on board.

Teacher’s observation and on the spot feedback (&ssment for learning)

Some of the items were missing or not required roeatl by the group members. | helped them with
discussion with other children to correct them.

All the group members opted to bring the items aoidd down accordingly in their diaries. Next day,
this activity was organized in the class and ckidworked in their groups, had fun, shared and

enjoyed the dishes prepared in the class.

| asked children to draw and name the utensils bgetthem to prepare their dishes. Children drew

different utensils like bowl, spoon, glass, sauetr,

| had enlisted children’s names under each grouprasied my observations the same day in my

diary.

Teacher’s diary (assessment for learning), specificbservations*

¢ Seema could think of the food items that can lepgred without cooking.

e Pal, Sumesh made their drawings very clearlyerah labeled the things used by their group. Natesk
interest in drawing but was not very keen to pgéte during preparation of the lemonade.

¢ Nandita and her group members drew a peeleregsuited to peel cucumbers to prepare salad.

e Group Il children were very meticulous and thegamized their seat work neatly even after work.

*Not to be reported formally
Activity-3: Utensils used in the kitchen

In order to let them know more about different gtlnand objects used in a kitchen, | plannedke ta

the children to school canteen. | divided the class groups and provided them sheets and writing
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board. All the children were excited and went ieside canteen and they observed big utensils kept

there. | could hear the children talking, discugsind asking (canteen people) about different ting
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Priyanshu-Mere mama ki shaadi hue thi tab maine ithe bad¢dmadekhe the.

Nikhil- Jab hamare yahan koi mehman aata hai tab meri mubvadg bartan main khana banati
hai.

Sagar- Ma’anmaine to pahle baar ithe bade bartan dekhe hain

(I gave some time to children so that they cotdelly observe the things in the school canteen)
Some students noticed big gas stoves and cylinders.

Meriya- Ma’amyah to bahut bada gas hai

Sanjana- Three cylindebhi hain

Me- Yes! What do you think happens on the gas $tove

Madhur-Gas par khana banate honge?

Ayushman-Hamare liye samose banate honge?

After 10 minutes | asked all the groups to draw aache different things there they observed and
name them in their own language. Children drewupés of different utensils, gas stove, tandoor and
fridge. They also asked questions from canteen Ipe@dme of the questions were: (these were
discussed in advance with children, and mostly ssggl by them, but | had drawn attention to

different aspects of canteen people’s lives)

How many times food is cooked?

What all things do you cook?

Who brings material from the market?
How many cylinders are used in a month?
Where do you sleep?

o gk~ w DN E

Where have you bought these big utensils from?
7. Who cooks food for you?
After this we came back to class and | displayetlupes drawn by students on the class display board

and also organized a discussion.

Next day, | used activity sheet from NCERT's EV&tteook from lesson ‘What is cooking?’ (Page
61-62). Children coloured the sheet and identifigterent utensils in the picture. They wrote the

name of utensils. Later, | added their worksheetheir portfolios.

Assessment during teaching-learning

Some students had drawn only utensils during thieservation at the school canteen. Three childRajegh,
Neha and Ravi) also drew a gas stove, tandoor.ilgkth also drew the fridge which is used to preséstore
the food items.

| asked - How were the utensils used in the scbaoteen?
Raunak-Khana banane mein

Me- Ok

Madhur-Hamne to aise bartan bhi dekhe the jisme khanaekhai.

| drew a table on the board.
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Name of the utensil Used for cooking Used for eating food Other use
Kadai Cooking
Plate Eating Serving mithai , biscuits
Jug Serving water

Children named different utensils and | wrote thienthe table. Together we classified them under
different heads.

Activity-4: Gender sensitivity

To sensitize children for the gender disparity astdreotypes in cooking and eating
practices across different cultures, we plannedag where | divided the class into two
groups and gave them two situations, one that bbase where role of cooking and
procuring things are that of the housewife and Hgrg and another of a restaurant
managed solely by the male staff. | gave them tiarea week to observe the situation
allotted to their group and divide roles accordingimongst them. They even framed the
dialogues for the act. Both girls and boys wereethe each group and they put their name
(other than their own name) and their role on p ahd tagged it in front of their shirt.
Everyone enjoyed in the class.
We discussed a lot of things after the play.

- Who prepares the meal?

- Is any remuneration provided for it?

- Why don't the females employed at restaurants akstb

- Why do women eat after the male members finish?

- What would happen if everyone eats together at Rome

- Can the roles be shared by the male members fpapng meals?

- How does one learn by helping in different choitdscene?
Assessment of learning (summative data) after oneugrter
After the teaching-learning process of about thremths and completing 5 chapters, | planned to
evaluate children based on the criteria (indicaforsEVS learning). | analyzed that | assessed
children by using different ways such as paper-peamst, oral expression, drawing, experiment,
survey, discussion, etc., providing individual ayrdup activities to assess children’s learninglsb

referred to their portfolios, my diary/ log bookwsll to recollect the progress of each child.

| assessed their performance keeping in view tliterier (indicators) of Class Il level collected
through the evidences using various sources. Thssessment data (assessment of learning) |
regularly assessed, based on criteria which | ratddevels in my record format.
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Record of one quarter (teacher’s record) of Assessnt data

Name of Observations during one quarter Qualitative
the child | obs-1 obs-2 obs-3 obs-4 obs-5 obs-6 | remarks/description
Oral Written Drawing Project Picture- | Creative
Expres work activities work reading writing
sion tasks
Assessing progress as per the related Indicators

For comprehensive progress report (evaluating arzeter’s progress), | prepared a profile for each
child. | decided to report their progress on a fpaint scale along with some qualitative descriptio

Reporting: Sharing progress after one quarter of E\G learning

Name of Remarks/description Level of learning
the child
Neha Performing well in different activities. She iskaen observer an| Learning EVS beyond the

finishes her task well before the stipulated tirBae is meticuloug that of Class Il (L-4)
and works with interest and concentration. Sheble #o relate he
learning beyond school and cites many such exam§gles is very
creative and has a good experimental hand. Shésés able to
articulate her thoughts clearly in writing and diiagv More practice
is required for oral expression. Encouraging hesgeaking in front
of a mirror might help her.
Joy He is very curious and keen observer. He is quigedive anqd Learning EVS as per
expresses clearly and confidently. He makes antetiforelate the class Il (L-3)
classroom learning with his daily life. At timés$s remarks ang
observations are very thought provoking. However,needs to bg
little patient while working in a group and helphets when
required.

Randeep Randeep is able to manage his work and the tasttegllwith either| Learning EVS as per
the teacher’s or his friends’ help. He has goodeerpental hang Class Il with the support
and draws well. He is able to take observationsrnmetds help tq of teacher, peers and
analyse and conclude. He needs to take up exwe<fb go beyond elders. (L-2)
the textbooks and classroom learning. It is appi#eito notice hig
concern for the differently abled as | often obsemm taking care
of Hardeep and even urging others to do the same.

Saina She is very caring and polite. She takes lot oktitm comprehen{ Needs additional suppoft
the task and needs constant support for its coropleis well. She to learn EVS (L-1)
needs greater efforts to sustain her interest ynaativity. She alsdg
needs lot of care in health as she keeps abseatriamber of day:
due to illness.

The other alternative could be

Let all children only receive stars of varying cate and the information for the last column ( iuyo
feel so) may be kept with the yourself/school &mddquired may be shared with the parents or any
other stakeholder. The colour coding pattern maydeeided as per your choice and it may be
changed over 2-3 years. However, if you feel appatg then red for the children who need greater
help may be avoided.

Similarly, she filled the information about the gress of each child and shared that with the
parents on the PTM day.
Note The format mentioned above is only a suggestive and a prescriptive criterion/format to

82



report the progress of children may be avoidedegedtralized approach may be adopted where the
flexibility needs to be there and the schools mapiwvided the autonomy to decide about it.
CCE in ARTS EDUCATION

Arts Education is an integral component of school education. In the primary classes arts education
should be integrated with other subjects. The context/ theme for various activities for children
should be taken from the immediate environment of the child and emphasis should be on free
expression of child at this stage. Most of the activities should be organised in groups and the
resources should be shared by children. The child should be understood in her/ his own context and
individual expression should be recognised by the school rather them make children mindlessly copy

whatever is drawn on board by teacher.

Every child should be given an opportunity to take active part in the art making or doing
process and encouraged to express themselves. Since arts education comprises of visual as well as
performing arts and crafts, they have a wide scope in the learning process. The teacher should keep
in mind the fact that every child comes from a different socio-cultural and economic background
she/ he will have different abilities and the child’s strength and weaknesses may be explored. It will
be the responsibility of school to provide space and time for arts education and assure that CCE
takes place in true spirit. The school should also facilitate the resources for appropriate learning

atmosphere in arts education as in all the other areas of primary education.
The objectives of learning at this stage are as follows;

- To make children conscious about the good and beautiful in their immediate environment

- Based on the above experiences, make children express their ideas and emotions through
different forms of arts

- To develop all senses through observation/ experience, exploration and expression

- To enable understanding of both team work and individual potential.

The National Curriculum Framework (NCF) 2005 and the Arts

The NCF 2005 has redefined the understanding sfeaitication and its scope a. by including
the arts as one of the curricular areas along mathematics, sciences, and the languages; b.
breaking down the traditional belief that the amsrely help enhancing cognitive processes
linked to academic subjects; c. promoting arts aseaning making process involving the
interaction of the cognitive, affective and expressiomains d. relating that arts is an area

of learning being open to development of new exgmeial learning processes and e. making
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assessment strategies that will show the proceggouith and development of expression
among children.

In primary classes arts education is integratedl aik the curricular areas. Education
through the arts is where learning takes placegudifierent art forms (visual as is well as
performing) as a tool of teaching - learning andeasment processes. Integration of arts
education with other subjects should be a two-waggss using arts education mainly in the
form of content where information on the art forane provided in languages, social sciences
and science or environmental science and mathesnatid also in the form of activities,

projects, exercises etc.

In the primary years of school education arts shdave maximum integration with
all the learning areas, i.e., mathematics, scienodslanguages so as to make learning more
holistic, joyful and expressive. As mentioned earlchildren’s learning happens primarily
through the kinds of experiences that they have. [Earning environment in schools should
generate different experiences from which childcam take their learning forward. Thus
there is a need to create situations in which odilccan face and experience new and fresh
ideas. The best way to do it is by using an integraapproach to learning where the
boundaries between subjects are blurred and théjeald together. The focus is not so much
on science, language and mathematics but on makinge of the immediate environment
through a range of themes or topics that conneltireh to their actual lived experiences. All

the major arts and craft forms share a lot of digarities as well as similarities.

Following are some of the themes, which are broaakgn in the syllabus for primary

level around which art learning may take placennragegrated way:

 Self
e Family
* Classroom or School

* Immediate environmental and surroundings

The themes or content the children learn provifflamework and scope for dealing with
a wide range of issues depending on the socioureultontext of children. For example,
issues such as the natural environment, the elsmeiitl nature, tools that man uses, means

of travel, family and relatives etc. can be expioa¢ the primary level.
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CONTINOUS AND COMPREHENSIVE EVALUATION IN ARTS EDUCATION IN PRIMARY CLASSESS: A

FRAMEWORK
Techniques Tools/Ways of | Weightages Periodicity/ Reporting
assessment
Recording
Activities as per | Observations 80% for the - Day-to-day Direct grading
the syllabus process and 20%
- Oral questions - Activity to (3 point),
_ for the product o
* in classroom| . activity
(interactions and Quarterly
* outside the
- Overall
classroom interviews) or
o - Quarterly
i glelb]ks - Diary for every As per the school
* individual child calendar/ as in
* assignments other subjects
) - display,
e portfolio
presentation and
performance

Teacher will report at least thrice in an academic session, the progress of different aspects of

the child to principal/headmistress, parents and children. The report will be based on the following:
v Portfolio which will be a collection of day to dagtivities of the child
v Displays, presentations and performances takingedlam time to time
v" Observations entered in the diary
v Interview/interaction with each child and narration

Teacher has to see the progress of the child herself without any competition and comparison
and paying more attention to free expression and participation of the child. For CCE, the teacher will
have to make sure that every child is given an equal opportunity to participate in some activity or

the other throughout the session.

The following criteria based indicators can be used by the teacher for qualitative assessment

of the children in classes I-V. A positive reporting of the child’s progress should be done.
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Criteria* Indicators Description
Observation Attention to detail| Rashmi has a good observation and she is focussed. She
. . sings well and grasps the rhythm fast. Her drawings and
(Class wise) Exploration colouring also have perception and clarity of concepts
ReSpon_Se (Class 111).
Perception ) ) )
Focused/ (At this stage, exposure is very important, the more
Engrossed children see/ explore their observation enhances. Their
. perception and response gets better. With increasing
Descrlptlvg/ observation and motivated expression their
Interpretative communication also becomes clearer and they get into
the details of their subject)
Expressio Unique Ayan is very creative and expresses himself with bold
(Spontaneity Experimental lines and forms. His.dance movements are very .subtle
- . Innovative and reveals a beautiful sense of rhythm. In singing he
expression) Thoughtful gains lyrics fast, grasps tunes well. He can copy what he
Redesigning observes while acting, but imaginative in drawing/
o painting. He is also very interactive with the teachers
Imitative and peer group. (Class Il)
(Children at this stage needs to be encourage
free expression and be innovative and for this t
may be given opportunity and freedom to play w
the materials and experiment)
Interest Enjoyment Aditi at times gets indifferent while the teach
(n Engagement explains things which are not of her interest.
participating Involvement she has a gqod involvement when she draw
TR Connected mimes or copies sound and movements. She et
activities) Analytical colouring and plays with materials. (Class )

Indifference

(Interest in different kinds of activities relatexall
art forms need to be created and the teacher h
be a part of all activities, discuss different tp
with them and encourage them to ask quest
related to these subjects. This will enhance t
visualization and make them indulge in the prog
of art making and doing.)

er
But

S or
njoys

as to
i
ions
heir
ess

Participation
(Group work)

In group activities

Rohan is a shy child and needs attention all
time from the teacher. He avoids working in gro
However he is better when he participates in gr
activities of music and dance. (Class V)

(Children should be encouraged to work in gro
and often be given activities such as singing i
choir, folk dance, making collage or making th
dimensional models etc. They need to share
materials and co-operate to work)

the

oup

ups

n a

ree
the
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* The criteria and indicators given above are suggestive, however teachers can add more to this
appropriate to the activities being conducted. Child may be assessed on each criteria but not all the

indicators in every activity.

Children with special needs will be assessed on different indicators within these criteria

depending upon their special abilities.
Example |
This example of a Class Il child shows the art eigmee through drawing and colouring a

subject /situation which has a water body (rivakel sea, pond, aquarium anything which a
child has seen), a house and other objects andrbiend it.

In this particular expression the child made a pamdl a house beside it and a typical

urban scene with birds sitting on an electric vaiceoss the horizon.

What do we know from this experience?

» The child has created her/ his own art work andalisymbols.

» Itis directly connected to the experience of thiddc

* It demonstrates how the child has used differergpgeetives to depict the house, the
pond and birds on the wire and fish.

» It exemplifies the conceptual thinking involved

» It shows the artistic skills that the child posssss
Art integrated learning at the primary level. Ugthis art work as a basis the teacher

can ask the children to mine the twitter of a bwd,sing like a bird by making their own
rhyming lines or do a choreographic movement ofwiages in water, Fishes etc. Any story
or poem connected to diff object in this picturen d@ narrated to help the child envision
better.
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Example Il

This is an example of class V children. The class @iven a subject related to their EVS
curriculum, 'Save Environment'. Students were shawhminute video clip on , ' what can
happen if we do not help in saving our environmentiey were motivated to think, imagine

and experience the situation and draw their expmes®n a quarter size sheet.

» Above expression is of the same exercise and;

» shows the understanding of child on this subject,

» details given by the child shows interest and imgoient of the child.

» It also reflects on the mental state of the chihg lsow original the expression and
solution she is able to think of.

» Covering the concern of different kind of life anal

* The work of art also shows the handling of matehiaé, colour, composition etc.

A drama could be conceptualized based on the albresving to save the
environment. Teachers can give their support t@eod awareness e.g when the roots are cut
there is soil erosion and when there is erosiont\ana the adversities and so on. It could

connect to social sciences and science both.

89



Example 11l
A song was taught in class Il
“Ritu Basant Aayo Rey
Daal Daal Par Koyal Kukey,
Piyu piyu papihaa bulae rey “

This song was first sung by the teacher and anapipoll was taken whether children liked
it. 70% approved of the song and a few suggesponsed in like mygrandmaastays in the
village and sings songs on flowers and bees. Wioleing seeds, the farmer sings songs and
enjoys even when it is raining. The children leah Basant song, wrote the song and
understood meaning of the words. They composedeegdgainted in their drawing books,
observed nature outside class and homes and theegsraand extension of knowledge
continued.

She observed that (Assessment during Teaching-Leang)

« The children recollected all images in their memairgpring and spoke about it.
« They discussed the season flowers and their colours

« They were also definite about the months of spirngur country
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+ A poem was also learnt by them from their text ®o0k spring
« The children were very happy and wanted to singcéarecite, paint — joyful

learning

This activity continued for a full week and thedbar utilized this process of learning for

assessing the children. This is for the teachetsgnal record.

Ashima - She is very comfortable to work in a group arnkg full attention to any task
assigned. Her talent in both dance movement andtipgiis praiseworthy. A very social

person who interacts with all.

Bernard- He loves working with friends. He is a good singad is very creative as he was
the one to suggest the activity of poems in a daskalso composed 2-3 lines on his own. A

focused child who reads and possesses good knosvledg
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Section-lll

Some Essentials for CCE Implementation

In Section Il, you have seen examples of how assaissis being used in various subjects, during the
teaching-learning process (assessment for learamgyell as after the completion of a lesson/theme
(assessment of learning). In order to follow thie teacher needs to follow some necessary steps fo
classroom transaction. This section provides yomesayuidance on these steps need to be
implemented in the classroom. This section als@iges guidelines on using the assessment data by
the teachers to provide feedback and report thgress of children based on subject-specific céteri
You will find some guidelines for teacher educatansl administrators as CCE is a collective activity

on the part of various stakeholders.

Process of CCE in classroom Sharing report 3 times in a year

Sharing progress with
Reporting and sharing progress parents, children, and other
! stakeholders

Assessing progress based on
(assessment of learning) Assessment records for reporting

f

Organizing teaching-learning

Teaching-learning T Improving Learning process
e Assessment records not for
process Feedback reporting

Identifying what children know

Creating learning situations

Identifying Expected Learning

Figure 1

The present section includes the following componén

1. What are the essential steps for CCE implementatiom the classroom?
2. What roles do Teachers need to play?

3. What roles do Teacher Educators or BRC/CRC Personn@eed to play?
4

What are the broad guidelines for Administrators?
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1. What are the essential steps for CCE implementatiom the classroom?

Step I: Identifying expected learning

Before initiating the teaching-learning processdréhe lesson/chapter carefully and understand the
lesson in context of children’s learning needs. €&alfy teachers think that lessons are developed fo
children. This is not true. Lessons in each textboeed to be dealt with jointly by teachers and
children by creating learning conditionghus, the first step of your teaching-learning p(as you
have seen in Figurel) is to identify the expectsdning points/objectives of the lessdahether
above learning objectives/points have been reabisetbt has to be judged by the learning indicators
For each subject, broad indicators are providedréference in Appendix I. These indicators are
purely suggestive in nature and can be develop@arathe context and situation. The indicators help

you in a number of ways by

. focusing on and understanding childretégarning as a continuous process;
. providing a reference point for parentshildren and others to understand the progress of
every child in a simple way; and

. providing a framework for monitoring and reportittge progress of the child.

Step II: Creating learning situations to know exising learning levels of children

We need to initiate teaching-learning process withchildren’s learning experiences related to each
curricular area. As we have seen in the exampasher visualizes and creates the learning sitgtio
rather than asking direct questions or giving diieformation to childrenYou can create learning
situations keeping in view the context of the child While creating learning situations through
interaction/discussion, etc., you can judge thelwvement of children. This data will help you to

relate new learning with the previous experiendeshddren and move forward in a spiral manner.

Step llI: Initiating teaching-learning process

After knowing children’s existing learning levelsyu would decide which transactional approache(s)
is/are appropriate to take up the lesson. For el@amhile dealing with one of Hindi lesson, you may
first initiate the group work and later may folldtve individual work. Thus, while dealing with one
lesson, you need to follow various approaches oyswa create learning situation to construct
knowledge and develop skills. The selection of geational approaches must be decided by you as
per children’s need, nature of the subject, anilitias available. Classroom interactions, discossi
sharing of experiences, etc., provide opportunitieshildren not only to construct knowledge but
also help teachers to assess children’s level afieg. You would realize that a lot can be
understood from observing, listening to childreiscdssing informally with them, asking questions,
reviewing their written work (class work and homeioand other learning materials made by

children. Accordingly, you provide inputs/feedbadkchildren regularly to improve their learning.
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You will find that in the classroom children leamm groups, individually or with the support of

teacher and peers.

4 Individual learning assessment- Individual learning focuses on individual childhile she
is doing an activity/task independently. This canviorksheet, paper-pencil tests, performing
activity, picture reading, class work, project

work, etc. It is to be assessed individuall

o . . . Do you know what scaffolding is?
This is done for improving child’s self O Y O e

learning  (individual learning) during * Scaffolding means support of
teachers/peers/elders to children while

teaching-learning is going on. Actually it is a
necessary for you to do it every day fc bridge which is used to build upon what
children already know in order to arrive at
something they do not know.

In the process of scaffolding, the teacher/peer
helps the child to do a task or understand a

concept that the child is initially unable to do
the examples. independently.

v Group learning assessment- Group The teacher provides assistance on only those
skills/concepts that are beyond the child's

ability to fully understand. Children are

progress of group of children working on  expected to commit errors, but with teacher’s
feedback and prompting, they will be able to
learn.

learning is to initiate interaction, discussiol « when the child takes responsibility to do it
and sharing of experiences in the class & independently, the teacher begins the process
of gradual removal of the scaffolding.

This is a very useful way to improve child’s
resource. The assessment of group learn level of learning during the teaching-learning
process.

teaching-learning process. This is n

each child. This assessment could

completed in two or three days hiirmnely

feedback must be given to them as seer

learning focuses on the learning ar

a task togetherThe prime purpose of grouj

use children’s knowledge as a learnir

must focus on accomplishment of a give

task. It should not assess each child’s te

in the group. Group work helps teachers to
identify the strength of children and also to asseger-personal qualities, co-operation,
empathy, taking initiatives, concern for others, et

4 Self and peer assessment During teaching-learning process you will realihat some
children not only learn the concepts, but haveabiéty to assess their own work and can also
assess the work of their peers. These childrenaakearning resource for teacherfor
facilitating other children’s learning when shefseengaged with other children. This aspect
should recorded and reported.

v Individual assessment in groups- In primary classrooms, generally, teacher makesll
groups. She assigns activities to each child wgrkingroup situation. The purpose of creating
this learning situation is to provide scope for valpeer learning. This is a very useful way to

engage all children meaningfully by utilizing fdstirners for those children who are lagging
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behind. In such groups, assessment of each childik will be necessary by you. Peers can
also assist you in this task. Your overall supéovids necessary their focus is on individual

learning,, not on group work.

Step IV: Sources for collecting information/data onchild’s learning
You must realise that you are the most importantc® for providing information about children.
Besides you, there are other persons/sources frgichvinformation about children can be collected

and this would provide you a complete/holistic pietof children’s learning and development.
. The other sources could be
- parents - child’s friends/peers
- other teachers - community members

. Portfolio is a rich source of child’s performandeshould be used while assessing and
reporting child’s progress.

. Child’s homework, project work, other assignment.,eare generally not taken into
account. These should also be taken into accouite whiting child’s profile.

. Parent-teacher meetings are a very rich sourcetthg information about different aspects

of child’s behaviour.

Step V: Recording of information

As you have seen in the given examples that the

information to be recorded is of two kinds:
Portfolio
v The information/data  collectec

during the teaching-leaming process Portfolio shouldnot contain only the best work of a child

=

but all kinds of workto show the growth and progress o

for teacher’s own record and is used | : i )
the child over each quarter and in turn the erg@ieool

the teacher to further improve children year. Such a collection helps the teachers andhfzate

learning and provide feedback. TI know what the child has accomplished and is a teobr
focus of this assessment is to impro theactual workdone rather than just the ‘test scores’. At

child’s self learning. She compare the end of every term (quarter), the teacher laiksach
child’s portfolio to assess her/his progress andegi

child’s progress with his/her previou . )
specific anduseful feedback to parents. The portfolio

one. This will be seen in class-wor often helps parents to know more about their claitihut
copies. her/his interest areas and personal-social qualitiey

v The second kind of information is may not have observed at home, and helps them to

>

related with the data collected afte discuss with the teacher the child’s performance a
progress. (Source: Source Book on Assessment in EVS
NCERT)

completion of theme/chapter/unit. This wi

be reported by the teacher at the end o
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guarter, and will be called assessment of lear(sngimative assessment) based on the criteria

(indicators) identified by the teacher.

Points to remember while recording and reporting:

v" Assess the child’s work after the completion opacific period.

v' Make a special effort to write qualitative desddpt of a child’'s work along with her

learning level.

v Keep samples of a child’s work in a portfolio arsdess them.

v' Make a conscious effort to note down important olaéons, incidents, strengths and

weaknesses of children.

Prepare a child’s profile based on these evidences.

Step VI: Reporting process

You being a teacher must be experiencing that rabsghe time you are engaged with recording

information for reporting the progress of childréfar this, you are getting prescriptive formats to

record and report the progress. With this, thedess emphasis on actual teaching-learning process

and improving children’s learning. If you focus rhuon teaching-learning and use assessment

simultaneously for improving children’s learningther than for just creating data for reporting,

children would get time for learning.

You need to understand that reporting is one ofatttevities of child’s learning process.
After completion of a chapter/unit/theme you mussess children keeping in view the broad
indicators of learning. You must keep this dataea®rd. Schools generally conduct assessment
(assessment of learning) once in one quarter dratfnyearly basis by using paper-pencil tests.
This is again not a correct way of assessing dail@drprogress. Variety of ways of assessment
must be used to assess the progress, which wouolddpr comprehensive picture of child’s
learning.

School reports the child’s progress in the fornigshdes’ such as ‘A’, ‘B’, 'C’ without
giving any remarks/descriptions/feedback: the retie of such grades a parent or an elder can
hardly understand. This kind of reporting neith@menunicates to children about their strengths
or areas of interest nor communicates to paredestl

While preparing a report the teacher needs to camoate and share the feedback with the
child and parents. This aspect is important andis\¢@ be done carefully and in a constructive
and positive manner. It would be better, if we doukport assessment data (summative

assessment) in three quarters and it should heiertiased.
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How

to Assess for Personal-Social Qualities (PSQ)?

The purpose of assessment of personal-social gsalinder CCE is to indicat®w well the

child is progressingn his/her development of personal-social quaitfeersonal-social qualities
of the child are not to be assessed in terms @f ‘heesenceor absenckas it can do more harm
than good. It is more important to state the extenthich the child displays a particular quality.
Assessment of personal-social qualities would regpgiachers to obsefl@ok for evidence
related to child’s personal-social quality whilee8fe is in the class during teaching-learning
process in different curricular areas.

Teacher should make observations throughout theayereport/record once in one quarter
the key personal-social quality observed in a paldi child.

While reporting teachers will be requireddescriptively state/writenly those personal-social
qualities observed/seen in a child.

Direction of developmenis more important than the status of it. So, fostisuld be on the
strengths of the child and undesirable behaviobhmilsl not be highlighted especially in the
view of CCE.

Exemplar on Reporting of Personal-Social Qualities

Class Il Child

Initiative Taking Aman is eager to participate in classroom actisitide volunteers to clean the

blackboard or go to other teachers for some wéreguired. He was the first one
in the class to volunteer for cleaning the playugid in school. He helped in

gathering leaves, plastic, paper, bottles, etcthi® environment project.

Emotional Contral Aman has the ability to control his actions amdhdviour, for example, he waits

for his turn patiently during the games or remamthe queue while going to the
assembly hall. When he lost his pencil box in ¢lagswas composed and waited
for the teacher.

How to Report the progress
Report: Mapping the progress of the child, three tines in a year

Assigning the Levels I, II, lll, and IV in the sdajt areas will indicate the range within

which the child’s learning and performance liegtwese four performance/learning levels.
Learning Level I: Even with support the childsrformance has not yet reached the
expected level
Learning Level II: Child needs support from ekltr reach the expected level
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Learning Level IlI: Child’s performance as per eciael level
Learning Level 1V: Child’s performance beyond theected level

. Using a collection of illustrations of a child’s vkowill help understand at which level of

learning she/he is.

. While writing descriptions focus on different asggeof the child’s personality. You

should report this based on your observation ath@uthild in one quarter.

. Provide qualitative statement about what and hosvdiild is learning along with the

levels.
. Provide examples of the kind of work that has ba@me by the child.

. Highlight the strengths and also those aspectdriegqudurther improvement.

Suggestive format of Progress Report of one quartas given below:

Progress Report

Name of the child ............................ Class........... Quarter** - | [ I/ Il
Subject Broad* Learning Description/ Profile of the child
Indicators Level**
Hindi
Englist
Mathematic

Environmental
Studies

Arts Education

*If required broad indicator may be given.

**Learning Level I: Child’s performance has not cbad the expected level
Learning Level II: Child needs support from eldgrseach the expected level
Learning Level III: Child’s performance as per exfed level

Learning Level IV: Child’'s performance beyond theected level

***The progress report of each quarter may be dapetl as suggested above and the compiled repait tfe three
quarters may be kept in the cumulative record oheild.

Sharing with the child on regular basis
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2.

A. Broad guidelines for teachers

Teachers need to provide informal feedbackhitdren on regular basis, when they are doing
activities or tasks in the classroom. Children virogkin group/pairs/individually are able to
improve themselves with this feedback. This kindfegdback monitors and improves child’s
learning during the teaching-learning processeas jtashould not be reported in the report cards.
Sharing with parents/elders in monthly meetings

Parents are likely to be most interested nowing how their child isdoing’ in school, what
she/he has learnt, how is their child performing &rhat is the progress of their child over a
given period of time. More often than not, teachieral they have communicated effectively
through comments made to parents such asr-do better’, ‘good’, ‘poor’‘needs to put in more
effort’. For a parent what do these statements mean? Elo fatements provide any clear
information of what their child can do or has lg&rin order to enrich the feedback being
communicated, it is suggested that please use plesiamd easily understandable language and

focus on

¢ What the child can do, what are the strengthe diild, e. g., oral communication, level

of confidence, team-spirit, habit of sharing

material/food, etc. Points to Remember
« What a child likes or does not like to do. » Assessment done during teaching-
learning process is not for reporting
« Qualitative description of activities/worl purpose in the progress card
» You may note down children’s
observed by you (samples). Parents alwz progress in your logbook/diary i
like to see what their children do in the schoc required.
» There is no need to follow prescriptive
« What the child has learnt and where did she formats  for recording of this
- . . assessment.
face difficulty. This sharing helps teache 2 \This recording would help you td
because parents would take care of thc provide feedback and know the
aspects. strength of children.

¢ Aspects such as willingness to cooperate and
take group responsibility, sensitivity towards oghénterests, etc. Share this with both
the child and the parents.

« Discussing with parents what the child does @hé and what they have observed
about the child.

* Why, inspite of you making consistentoef§, some children do not perform well. Ask
parents what kind of behaviour the child refledthi@me. This will help you identify

personal problems of a child and then solve jointly

What roles teachers need to play?
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a) Essential elements of Continuous Assessment (assesst for learning)

Continuous Assessment must not be used as a sepatatity, or an activity distinct from
learning situations. It is to be built into thedaiag situation, as an integral part of teaching-
learning process. Here, assessment is as mutgacdiing by the teacheas oflearning by
the learner

When you use assessment as an in-built part ohitegtearning process, it improves
learning of children. As you have seen in the eXas)prarious ways of assessment such as
asking questions, creating situations for discussioeer interactions and sharing, written
work or oral activities, etc., can be used by thacher during teaching-learning process.
This assessment provides opportunities for teadioeget information/data about children’s
own progress of learning.

Continuous Assessment is not to be used for makidgement about the child’s progress.
The purpose of this assessment is to assess childggess with reference to her previous
performance and to highlight her strengths and talsdentify learning gaps.

This assessment would help you to provide timelgdback as well as to improve the
teaching-learning methodology according to the reddtie children.

Continuous Assessment requires that the teacherclaitdten work collectively for better
learning. It means that if appropriate conditiong &reated, children have a natural
inclination and capacity to learn, and can showstam growth. If a child/class does not
respond adequately to a teaching-learning situatibe teacher needs to change her
techniques instead of putting the blame on childoemon-performance.

Continuous Assessment can work only in a non-tereag situation where children are not
fearful of constant judgements. Free from feamriegs can report their own progress, express
their doubts and problems, ask questions to gigagdhcher evidence of their learning or not-
learning. They can, to an extent, assess their leanrming as well as each other’s learning,
and even help each other learn better.

Classroom teaching-learning must encourage andde@pportunities and space to children
to monitor their own learning so that they are éedlio critically assess/reflect on and
analyze their own workYou must understaritiat this kind of learning will take timend you
need to be patientThis will develop gradually over a period of timedathis is the ultimate

goal of child’s learning.

b) Essential elements of Comprehensive Assessment ésssnent of learning)

7
0‘0

To know what children have learnt, after the coripfeof a chapter/unit/theme, you need to
collect evidence by usingarious methods/techniques of assessnidmns. should not be based

only on paper-pencil tests as most of the timemaigt be doing it. It needs to include various
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ways of learning such as performance-based aesyitiral tests, group work, etc., as seen in
the examples.

Assessment of learnirgipouldnot be conducted by the teacher daily/weekly a pre-fixed
time. However, this assessment should be condusteeh teacher wants to know the
progress of children in the context of identifietitaria/objectives after the completion of a
related chapter or unit or theme in the textbook.

In one quarter, you would have collected such dagto 5 chapters/themes/units in the form
of paper-pencil tests, projects, group work, orarky etc., maintained in the portfolios of
children. This data is useful for reporting purposeach quarter.

Summative assessment (assessment of learning) dshowt be based on
knowledge/information-based questions/activitiethedwise their purpose remains only to
make children memorize more of information, onlydmet it later. Instead, they should look
for broader understanding and provoking mental gsses allowing open-ended answers.
Also, the children should be given questions tllatvathem to show their own understanding

or come up with their own point of view.

c) Essential elements of evaluating child’s progress

The important point is that here the child’s leagnis judged against some kind of standard
set earlier by the syllabus or expected level fiat stage or period of learning. Here now a
value is assigned to the child’'s achievement apdrted to the child, parents, or the school,
usually in the form of a report card. Traditionalbynder the name of this kind of evaluation
tests and exams have been used. The spirit of Eqlres that some important changes need
to be brought in the way this evaluation is done.

It is suggested that evaluation of child’s progress/ be done two or three times in a year
(every four/six months). However, the final deaisitegarding this must be made by the
school. However,very frequent evaluations should be necessarilcatdisaged as the
continuous assessment should take care of judgidgnaproving gaps in the child’s learning
throughout.

Instead of marks, grades/levels should be assigiatks often make faulty judgements and
comparisons. Often a child receiving 70 marks and receiving 77 marks may not have
much difference in their levels of understandingwauld be ranked very differently.

In the report card, mere assigning child’s levelledrning would not communicate about
child’s strengths or interest areas. These levetulg speak different aspects of child’'s

behavior by providing qualitative statements/dgximms.

. What roles do Teacher Educators or BRC/CRC Personneéeed to play?
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Teacher educators have a crucial role to play é professional development of teachers. While
implementing CCE, some points need to be consideyadacher educators and BRC/CRC personnel
who would orient teachers and monitor the teacl&agring process in the classrooms regularly.
Professional development of teachers and teacheratmts needs to be considered as a continuous
and inbuilt part of teacher preparation programnidss would help teachers to become reflective
practitioners and agents of change with a viewnprove learning process among children. While

organizing in-service training programmes for teashthe following points need to be addressed:

e Trainings are not to be organized in a ‘top-dowrdrmer, by telling teachers (do-know) to
implement methods or strategies for CCE as suggdstehe trainers. Teachers need to be
provided (‘do-how’) by taking examples so that theguld get opportunities to discuss,
reflect on and share their problems.

« Training programmes must adopt a strategy whereachers get the chance for peer
discussion and sharing of school practices relabe@CE. This process would facilitate
mutual and participatory learning.

¢ For implementing CCE in any curricular area, thelemstanding about nature, status and
approach of respective subject (as suggestedN@F-2005 is very crucial. Without
developing understanding on those aspects, traimgwd not serve the purpose.

< In different States and Union Territories, the exdwe Departments of (School) Education
have developed their own various kinds of formatsécording and reporting the progress of
the children under CCE. Teacher’'s experiences bhge/n that these formats are not helping
in this process, rather taking away their teachéagning time. Therefore, use of such
formats need to be discouraged.

* Material developed on CCE should be shared andusisd with them and given to the
teachers. Their orientation on different aspeciSOE is necessary.

» Teachers are working in various situations, suckaage-size classrooms, school located in
hard-to-reach terrain, multigrade classrooms,@te kind of recording and reporting format
would not serve the purpose. ‘What to record’, ‘vibyrecord’, ‘how to record’ information
in prescriptive formats would not serve the purpose

e It is also suggested that the assessment proceflureshildren with special needs may
include more objective items, short quizzes, pliovi®f extra time, special aids, simplifying
and making the child to comprehend instructiongrahtive measures like audio-recording of
answers, taking help of experts in respective diiab and of parents while assessing them.

« Whenever we initiate teaching-learning processiendassroom, we need to relate it with the
children’s previous learning experiences in thacHjc curricular area. Further, the teacher
must observe that many of the learners, espedihtige belonging to linguistic minority
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groups, may find difficulty in responding, mostly account of shift from home language to
school language.

4. What are the broad guidelines for Administrators?

CCE believes that teaching-learning is a continupugess that depends on dynamic interactions
between the child, her peers and the teacher. @her is the person who spends maximum time
with children in the classroom. Therefore, the hemds the best person to judge children’s learning
needs, levels and progress. If any record is tonbmtained in formative assessment, it should be
mainly to inform the teacher, and the choice asvbat records she wants to keep, must be hers.
Recording of each and every classroom activity usdénsome, impractical and does not help
teaching-learning. Only over prolonged periods aingn months, records of some of children’s
regular work (like written work, charts, graphs, dets, projects, portfolio, reports, drawings, etc.)
can be shared with others like parents, if neetigde the school can have a policy as to what the
teacher needs to repoBut she should not be forced to record and reporitiauously, for all her
classes or activities.

This would require that education officials, supesiand inspectors respect the teacher’s autonomy,
making her feel responsible and worthy of takingrge of children’s learning. CCE can only work in
non-threatening situations, for both the teachet #re children, where the charge of teaching-
learning is given to them. Here administrators esmtourage teachers to concentrate more on
assessinghe process and interaction in her classroom, rathan the product outcome (assessment
of learning).They can give her feedback on the processes thahgo her class, for which we have
provided some examples.

1. Administrators need to know that their role is verycial in child’s learning in the school.
Regular interactions with teachers can solve maaglpms.

2. Flexibility in the time table is necessary. Thisul help teachers to try out their ideas in
school which they have learnt in training prograramhis should be done within the total
school time.

3. Teachers should be encouraged to use locally &élail@sources, opportunities of learning
from outside the classrooms, which sometimes aremmuraged by the head teachers.

4. Training programmes attended by the teachers, toeleel shared with head teachers and other
educational personnel (BRC-personnel). This processild help them update their
knowledge and also make them understand the réiofi@hanges (pedagogical shifts) made
in respective subjects.

5. Autonomy needs to be given to teachers to useyitabsas per the need of the children. For
example, in most of the schools teachers havek thapters in a sequence suggested by
schools. Flexibility needs to be given to teachers.

6. Organization of training programmes for plannerd administrators on CCE is necessary.
This would help to develop harmony in ideas betweettitioners and administrators. This
would also help them to understand the total poésearning and assessment and their role
in this endeavour.

7. Administrator’s role should not be that of a sup@w or reporting officer. He/she should
create conditions for learning in the school aray @ role of a facilitator or a guide.
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8. Opportunities should be given to the head teaclsd teachers to participate in
seminars/conferences on Assessment and Evaluation.
9. Pro forma for evaluation should be developed astmol level and it should be simple.

The entire process of CCE demands sharing of rediuibity on the part of administrators, parents,
teachers and children.

Annexure |

a) Indicators of learning-stage | (Cass | & 1)
I. Comprehension
1. Listening

« Can understand greetings and polite forms of espes.
» Can follow simple questions, and directions

» Can follow simple stories, etc. that are narrated.

« Can recognise the different sounds of English

« Can enjoy the rhyme and rhythm of the poem/ songs

2. Reading

« Can recognise small and capital letters.

¢ Can read simple words with the help of pictures.

» Can read simple poems and stories with the hefjictdres.
< Can locate information in a given text.

e Can draw conclusions on the simple stories, etc.

Il. Articulation/ Expression
3. Speaking

« Can talk about themselves and their likes andkaisli

» Can talk about family and friends, and immediatéremment.
» Can use greetings and polite forms of requests.

« Can narrate simple stories, experiences.

» Can recite poems.

» Can recognise and pronounce most of the soundsghisi.

4. Writing

e Can join letters.

« Can write simple words of day-to-day use.

e Can use simple words in her/his own sentences.
» Can use full stop and capital letters.

b) Indicators of learning- stage Il (Cass Il & IV)
I. Comprehension
1. Listening

« Can recognise or identify main words and phrases.

104



¢ Can follow simple requests, questions and annouantsn

¢ Can understand or identify the main ideas and itapodetails in the stories narrated orally
in the class/in peer conversation/in teacher-dhileractions.

« Can write sentences and passages dictated byaitteete

e Can draw conclusions and make prediction.

2. Reading

¢ Can read simple words and descriptions with thp bepictures.

e Can read stories, poems and folktales.

» Can grasp ideas and draw conclusions from textmaieuch as posters, hoardings, poems,
stories, folktales etc.

» Can identify relationships and infer ideas in aegivext.

e Can draw conclusions and make predictions.

¢ Can use the dictionary and encyclopedia.

Il. Articulation/ Expression
3. Speaking

« Can talk about themselves, their friends, famihd gheir immediate environment.
« Can tell stories and narrate their experiences.

» Can recite poems with suitable expressions.

* Can retell main events and recall main ideas irsthges.

« Make requests; give suggestion and use greetings.

» Can participate in dialogue, role-plays, etc.

e Can answer and ask simple questions.

e Can produce an oral text in a logical sequence.

¢ Can patrticipate in pair work and group discussion.

» Can talk about personal opinion and support it withmple or details.

4. Writing

« Can copy words and sentences from the blackboard.

¢ Can spell common words correctly.

¢ Can use capital letters, punctuations marks suéhllasop, comma, question mark, and
apostrophe correctly.

¢ Can take dictation of simple words and sentences.

» Can write simple descriptions of self, people dridds around, and write short messages.

» Can organise ideas and information in logical seqes.

« Can write letters, reports, descriptions; prepasqys, notices; write messages; and take
notes.

c) Creativity

In a language classroom, a student should get aspdee to develop her imagination and
creativity. Classroom ethos and teacher-studeatioekship build confidence in the latter to use
her creativity in text transaction and activitieshaconfidence.
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d)

Sensitivity

Language classrooms can be an excellent refereinefpr familiarizing students with our rich
culture, heritage and aspects of our contempoifgyllanguage classroom and texts have a lot of
scope to make students sensitive towards surrogsdieople and the nation.

Environmental Studies Class Il

S.N.

Indicators

Profile of a Child at the end of Class Il

Observation and Reporting -
Reporting, Narrating and
Drawing; Picture Reading,
Making Pictures, Tables and
Maps

A Child can observe fine details. For example, she can
identify and list common plants and animals of her
immediate environment (around home and school). She can
report certain observable features of these animals (such as
their colour, beaks, feathers, claws) and plants (such as
shape, size, colour, texture of leaves, shape, colour of
flowers). Given an opportunity, she draws leaves and floral
patterns she has seen on several objects at house/school. If
she is allowed to write freely in her own language, without
being corrected for grammar or spellings, she can begin to
write a short report — say, on a visit to a garden, organized
by her school.

Discussion —  Listening,
Talking, Expressing Opinion,
Finding out from Other
People.

If properly encouraged in class to do so, she can orally share
her experiences of a particular place she has seen
(mela/Railway station). For instance, in a discussion on a
topic ‘Water In Our Life’, she can participate in the group
discussion and narrate her own experiences of where she
has seen people wasting water, as in the washing of
scooters, cars or bathing animals. If given an opportunity,
she can suggest concrete ways about how can we stop
wastage of water at home/in school. She will express her
opinion about her likes and dislikes for different food items
eaten in raw/cooked/fried form. When asked to find out from
her elders/grandparents about the kind of food items cooked
when they were young, she communicates the information
gathered in the class with clarity.
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It is important to note that all children must routinely be given
such opportunities in class to engage fearlessly in
discussion, and that their own observations and experiences
need to be elicited.

Expression — Drawing, Body
Movement, Creative Writing,
Sculpting, etc.

A Class Il child can express - through free drawing, creative
writing, gestures or movements —descriptions about a
familiar scene or a situation from a story. For example in a
creative writing exercise on — “If | could fly like a bird”, she
can describe her own ideas creatively (where would I like to
go? what would | be able do that is different). If given an
opportunity, a child can begin to write her own simple
stories/poems.

Explanation — Reasoning
Making Logical Connection

For instance, she can explain the relationships of various
family members with herself. She will try to give her own
reasons and explanations about the diversity in the families
of her classmates. If made to do in class with some help she
can draw a family tree of her family and make logical
connections between members and their relationships with
her.

Classification -
Categorizing, Grouping,
Contrasting And Comparing

In activities organized in the class and outside, she can
make categories and classify various concrete objects- such
as, for food items on the basis of her family experiences —
she can list food items taken raw/cooked/or in both raw and
cooked form. For food items taken in cooked form, she can
find similarities and differences in different ways of cooking
for food items used at her home - like frying, roasting,
steaming. If given adequate practice, she can classify
animals she has seen on the basis of their observable
features, such as colour, shape of the beaks and claws,
colour of feathers, tail, neck movement. She can also find
differences and similarities in these animals.

Questioning — Expressing

In a project on animals, a child can express her curiousity by
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Curiosity, Critical Thinking,
Developing Good Questions

asking and framing questions about her observations at
home/in her immediate environment, such as - From where
do the plants around her home get water? Where do lizards
go in winter? Why do birds fly? If given an opportunity a
child can make good questions about what she needs to
enquire, e.g., why do we not eat all vegetables through out
the year? Why does my four month old sister only drink
milk? If encouraged through adequate group exercises,
children can develop their own simple questionnaire for a
field visit or survey (e.g., to post office or a survey of
vegetable sellers).

Analysis - Predicting,

A child can predict and list reasons on her own in simple

Making Hypotheses and language — why and in what way were utensils in her grand

Inferences parents’ time different from those in her house? Why do
some old people find it difficult to eat hard things? What
would happen if all the animals should start walking on land?
In a familiar context, she can make simple inferences
between say the shapes of vessels and the water stored
in them.

Experimentation — | Given opportunities to do so, she can independently make

Improvisation, Making | simple objects with clay, and simple paper folding through

Things and Doing | pictorial instructions. A child can make her own designs by

Experiments

thumb printing/paper cutting. If given adequate practice in
class, she can do simple experiments independently, e.g.,
measuring how many spoons fill a bowl, how many bowils fill
a mug? She can make/improvise with local materials — e.qg.
a toy-train from empty matchboxes, simple jigsaw puzzle
using cardboard, etc.

Concern for Justice and
Equality - Sensitivity
Towards the Disadvantaged
and Differently Abled.

If given such opportunities - through reading of suitable
narratives, participation in critical discussion, performing
picture reading tasks, a child can express her concern for
equality and for justice for the disadvantaged, using her own
judgment. She will be sensitive towards the needs of
differently-abled children, and can learn to express in
different ways. For example she could make a ramp for
people on a wheelchair, write a poem for her classmate who
cannot see, or even make drawings expressing concerns
that she might not yet be able to articulate.
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10.

Cooperation —  Taking
Responsibility and Initiative,
Sharing and Working
Together.

When given such opportunities, a child of Class Ill can take
initiative in group work in the class, e.g., to wait for her turn,
to take responsibility to lead her group for certain expected
tasks, to learn to share her things with classmates, to
negotiate disagreements, etc. She can show cooperation in
games or other collective tasks undertaken in the school.

Note:

Assessment of learning across different indicators in EVS cannot be combined to give one
‘overall’ grade in EVS. Each indicator must be separately graded.

There will be different processes at different levels of development in each child, so a child
must not be labelled or put into one slot for all the indicators. For instance one child may
have her understanding and observation well developed with respect to her age, may
perform adequately for classification, while in expression she may require greater motivation
to do better through proper feedback, and need a lot of support on the indicators for
prediction and cooperation. The three levels of performance given in the Source Book on
Assessment of Children’s Learning are:

Level 1 — Child needs a lot of support from adults/peers for developing these

processes

Level 2 — The child performs adequately but can be motivated to do better with proper

feedback

Level 3 — The child’s understanding or skill is well developed with respect to her age.

Mathematics — Class lli

problems in different situations
presented through pictures and
stories (sum not exceeding three
digit numbers)

S.N. Indicators Profile of a Child
I. Number
1. Meaningfully reads and writes The child can collect or count the given number of
numerals for numbers upto 1000 objects like pebbles, seeds, leaves, plants, children at
(three digit numbers) school, etc. in her immediate environment and write
the same in figures. She can also read any given
number of three digits. She compares two
collections of objects available in the surrounding.
2. Solves addition and subtraction A child can add two given collections of objects. She

can add any two numbers like number of boys of two
classes, passengers in two buses or compartments of
trains, fruits given in two baskets. Similarly a child
can subtract the two numbers presented through
pictures and stories. She also compares two
collections of objects available in the home or school
by subtracting one number from other.

109




Estimates the sum of and
difference between two given

numbers (not exceeding 3 digit

numbers)

If a child is presented two numbers, she is not
expected to answer the exact sum of these. Instead
she may estimate the range of addition for example
she will be able to tell the estimation of 72 flowers
and 59 flowers. One child may estimate it as 130
(70+60), another may estimate it as more than 120
(70450), third child estimates it between 120 and
140. The teacher has to accept all the answers within
range as correct. Similarly, the difference of two
numbers may also be estimated by a child. For
example the estimation of difference between
population of one village 478 and another village 322

may be taken as 100.

Constructs the multiplication

tables of 2,3,4,5 & 10

A child can construct the table by any method. For
example she can add the number of objects
repeatedly. She can also count the same number of
real objects placed in different groups. She has the
freedom to group/ arrange them to construct the
table. Similarly she an also draw the pictures in
groups and count them to make the multiplication
table.

Il. Application in Daily Life

Converts rupees to paise

A child is familiar with the coins. She can read both
the sides of the coins. She can tell the paise in a coin.
If a child is presented notes and coins (10, 25, 50) she
is able to tell the number of paise in them. A child is
also able to read/ write the amount, for example,
Rs.8.50 as 8 rupees and 50 paise or 850 paise.

Adds and subtracts small

amounts of money mentally.

A child can add small amount orally for example
Rs.1.50 and Rs.2.50 is equal to Rs.4.00. Similarly if a
pencil costs Rs.1.50 and the child pays Rs.5.00 She
will get Rs.3.50 back.

Estimates the length of given
object in standard units and

verifies by measuring it.

A child estimates the length of an object (e.g. pencil,
book, etc.) and then verifies it with the help of
measuring scale. Similarly a child can also estimate
the length of table, blackboard, etc. in meter. She
can also compare the length of two objects.

Finds a particular day and date

from a calendar.

A child can read a calendar. She can find a day on a
particular date with the help of a calendar. A child
understands the use of calendar for finding a day or
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date. She is familiar with the repetition of a day in
the calendar after every seven days.

9. Mentions the time shown by a A child is familiar with the time of opening and
closing of school. Similarly she can narrate the time
clock in hours (Time in relation of her daily activities like time for getting up in the
to daily activities of a child). morning, taking bath, going to bed. She is also able
to read the time in hours in a clock.
10. | Reads simple free hand map (not A child comes to school. Similarly, she also visits
different places. A teacher is expected to draw a line
to scale) in terms of distance. map (not to any scale) of distances between different
places. A child is able to read the distance between
any two given places on the line map. The child is
able to narrate the distance between two places
shown in the map (line diagram).
lll. Observation, Identification and
classification
A child can recognize the triangle, square, rectangle,
Identifies geometrical patterns in etc. and count their sides and corners. She can
11. identify these figures in different existing structures
the surrounding and describes available in the surrounding and find out the
various 2-D shapes by counting repetition patterns in them, for example, patterns on
window grill, rangoli, pictures etc. She can also count
their sides and corners (triangle, the number of such figures in a given picture or
design
square, rectangle, etc.).
12. | Observes 3-D objects in the A child can identify the 3-D objects like eraser, lunch
box, pencil, textbook, chalk box, duster, etc. on the
surrounding and counts the edges basis of their shapes and sizes. She can count the
and corners. number of edges and corners in each one of them.
13. | Classifies objects according to A child can classify the objects available in the

different characteristics.

surroundings like flowers, vehicles, food, etc. on the
basis of characteristics like colour, shape, size. A
child is given a number of objects in a basket, for
example, vegetables of different colours or shapes. A
child can sort out the vegetables of different colours
or shapes in different groups. She counts them and
writes on the sheet.
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Environmental Studies Class V

S.No.

Indicators

Profile of a child at the end of Class V

Observation and Recording reporting,

narrating and drawing, picture readir

making pictures, tables and maps.

A child of Class V can observe and report specific details.
For example, about different kinds of plants and algae in
d/vater how ants locate food and inform other ants; how

different animals’ sense sounds and smells, etc.

She can read and try to make sense of real life documents
like electricity and water bills, rail tickets, etc. She can
present an oral or written report for, say, the TV or

newspaper, about an exhibition or a visit.

She can record her observations in a simple table, for

example, the colour, shape and texture of various seeds.

She can read pictures/photographs minutely and narrate
and analyze in simple sentences. She can be encouraged
to draw pictures of simple objects like a table, bus etc.

from different perspectives - top view or side view.

She can draw and label the parts of a familiar object such

as a cycle.

She can read a simple iconic map (with icons and symbols),
which is not an abstract map used for adults. She can read
maps of a colony/ shopping complex/ village/ state, etc.
but is not yet expected to read conventional maps
(physical/ political). She can also draw a simple map of a

place which she has visited.

Discussion — listening, talking, and

expressing opinions, finding out from elders

/ others.

If encouraged in class, she aanally express/share her
experiences about a visit to a dispensary or agett
industry, or undertake a survey of people who keep
animals. She can also listen carefully to the experiences
narrated by her classmates/elders and expressdves v
coherently.
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She can participate in group discussions, can sggrer
own opinions and also negotiate disagreementsein th
group. For example, on the theme ‘water’, sherzamate
her experiences about the use of water at hontegver
people conserve/waste water, and critically disdusach
family has the freedom to dig deep down to pump out
water for itself. She can prepare posters on diffeissues.

She can collect historical information from herezkland
compare and contrast features of life then and saeh as
the crops, metal utensils used, etc.

Expression — drawing, expressing through
body movements, creative  writing,

sculpting, etc.

A Class V child can express her understanding through
drama and body movements, for example, an enactment
of the ‘Chipko Andolan’, a traffic scene, a mountain
expedition or any situation she has read or heard about.
She can mimic voices and expressions (sad, happy face,

etc.) through drawings or gestures.

While learning about a fort, she can imagine and creatively
write about how ordinary people or kings and queens lived

at that time.

She can creatively write on different themes - an infant
she has observed, why accidents happen on roads, or what

it would be like ‘If | were a queen honey bee’.

She can be encouraged to make pots, different ornaments,

and tools with clay.

Explanation — reasoning, and making

logical connections.

She can explain the relationships between herself and
various family members and show these through a family

tree diagram.

For the theme on ‘shelter’, she should be able to reason
out and explain how the lives of people living in a village/

forest change when they are displaced from their homes.

She can reason and make logical connections on, say, food
spoilage - How do we know that food is spoilt? Which
foods spoil sooner than others? In a discussion on fuels,

she should be encouraged to explore reasons for why we
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hear about the need to conserve fuel.

Classification — categorization, grouping,

and contrasting (discriminating).

In activities organised in/ outside the class, she can make
different categories and classify - animals/ leaves/ food
items, etc. - on the basis of their observable
characteristics. Having observed plants and animals in

water she can look for similarities/ differences in those.

Based on the games they know, she can group games
which are played in national or international matches. She
can classify indoor/ outdoor games; games played with a

ball; games which have rules that depend on a line.

After doing the experiment she can classify things which

dissolved and which did not dissolve in water.

She can classify cooked food items on the basis of their
method of preparation. She can find out from people
around her how wheat/ rice can be cooked in different
ways, and different dishes made from the same grain (e.g.

wheat) or pulse (e.g. moong).

Questioning — expressing curiosity, critical

thinking, and developing good questions.

Children are naturally curious and must be encouraged to
further develop this faculty; they must think of good
questions, rather than only be expected to answer
questions made by adults. For instance, on the theme
‘food for plants and animals’, a child can express her
curiosity and develop questions like - What do plants need
for food? How do they ‘eat’ or ‘drink’ their food (different
from the way we or animals eat food!)? How do animals

look for their food?

She must also be encouraged to ‘critically’ read
advertisements and posters. For instance, on reading a
typical newspaper advertisement on ‘prevention of
malaria/dengue’, she should be able to critically raise
questions like - Are there more mosquitoes in stagnant
water? Why should coolers and pots be kept dry and
clean? Why do they tell us to put oil on stagnant water - to

stop malaria from spreading?
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Similarly, for the theme ‘Farmers and Seeds’, she can
develop questions like ‘Where do farmers get the seeds
they plant every year? How does such a big plant grow
from a tiny seed — how does the seed help it grow? Do
some plants grow without seeds? How do seeds spread to

far off places?

Analysing - predicting, making hypothesis

and Inferences.

She can read and analyse pictures/photographs and draw
simple inferences. For example, after observing a historical
painting of a fort being constructed, she can analyse the
following - why kings built huge walls and a moat around a
fort; who were the different people involved in building
construction, and how it was different or similar at that

time from the way it happens now.

She can predict and make hypotheses about different
situations — like, why dals/seeds are soaked before
cooking; why round, smooth pebbles are found near the
river side; how grass and small plants grow on their own,
without being planted by anyone. After some discussion,
she can make inferences and analyse different possibilities

for how seeds of plants travel to far off places.

Experimentation — improvising, making

things and doing experiments.

She can do simple experiments on her own and in a group.
For example, while studying germination of seeds, she can
experiment to see what conditions help germination; for
the theme on ‘food spoilage’ she can demonstrate how
fungi grow on a piece of bread/roti. She can perform an
activity to find out what happens to the taste of rice/roti
on chewing; simple experiments on what sinks and what

floats in water.

She can work with her hands and improvise to make
models/objects by using locally available materials — such

as, a water wheel, water sprinkler, step well etc.

Concern for Justice and Equity — sensitivity
towards the disadvantaged and differently
abled.

When given opportunities to participate in group
discussions, to read newspapers, draw pictures or narrate
stories about the challenges faced by differently abled

children, or those from disadvantaged groups - she shows
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concern, can take action in situations at school or the
neighbourhood, can challenge gender stereotyping, and
sensitively voice her opinions on issues about equality and

justice.

10.

Cooperation — taking responsibility and

Initiative, sharing and working together.

During group activities, she can take responsibility for her
group, can plan work for herself and other group
members, can take turns to co-ordinate and share in the
group, and under the guidance of the teacher can help
organise school activities, such as, a Bal mela, games, etc.
She can listen to others, learn to negotiate differences and
quarrels, make rules for better functioning of the group

and also take decisions/initiatives collectively.
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Mathematics Class V

Indicators

Numbers and Operations

Profile of a Child

subtraction and
different
situations involving numbers up to 6 digits

Solves addition,

multiplication problems in

The child is able to (i) solve simple addition or subtraction
situations correctly (ii) create stories situations for given
addition or subtraction fact (iii) use standard procedures to
multiply numbers correctly (iv) create stories / situations for

given multiplication fact.

Use informal and standard division

algorithms

The child understands the rationale of standard procedures of
division and is able to use both informal and standard
procedure of division.

Explains the meaning of factors and multiples

The child is able to find the factors and multiples of a given
number. She can find the common multiples of two one-digit
numbers and common factors of two 2-digit numbers.

Finds the fractional part as a part of whole or
of a collection

The child is able to use fractions to represent it as a part of one
and the relation between a part of the group to the whole

group.

Applies decimal in the context of units of
length and money

The child is able to represent the length and money in decimals
and identify its value in terms of units of length and money.

Application in Daily Life

Profile of a Child

Applies in solving problems involving money

The child is able to (a) add and subtract (b) multiply and (c)
divide to solve problems involving money.

Applies the four operations in solving

problems involving length (metre and km)

i.  The child is able to take in cognizance of the different
units of length.

ii. Before performing any operation she is able to make
the units uniform.
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iii.  She is able to (a) add and subtract (b) multiply and (c)
divide to solve problems involving length.

8. Applies the four operations on solving i.  The child is able to take in cognizance of the different
problem involving weight (Kg, and g) units of weight.
ii. Before performing any operation she is able to make
the units uniform.
iii.  She is able to (a) add and subtract (b) multiply and (c)
divide to solve problems involving weight.
9. Applies the four operations on solving i.  The child is able to take in cognizance of the different
problem involving volume (litre and ml.) units of volume.
ii. Before performing any operation she is able to make
the units uniform.
iii.  She is able to (a) add and subtract (b) multiply and (c)
divide to solve problems involving volume.
10. | Solves addition and subtraction problems in i.  The child is able to read the clock.
finding time intervals ii. She is able to calculate the time taken for performing
completion of a given activity.
11} Observation, Identification, Profile of a Child
Classification and Construction

11. | Observes 2D and 3D figures in the | The child is able to observe the basic characteristics of 2D and

environment 3D shapes in the environment.

12. | Classifies angles into right, acute and obtuse | The child recognizes right angles acute angles and obtuse

angle angles in the environment and classifies them accordingly.

13. | Constructs / draws right angle, acute angle | Child draws a right angle, acute angle and obtuse angle and

and obtuse angle measures it correctly.

14. | Draws shapes of cubes, cylinders and cones The child makes models of cubes, cuboids, cylinders and cones
by paper folding. The child is able to draw the sketches of
objects having shapes of cubes, cylinders and cones.

15. | Finds out the information from a given bar | The child is able to read a given bar graph and pictograph

graph and pictograph correctly and finds out the various information provided
therein.

16. | ldentifies patterns in square numbers and | The child is able to recognize a given pattern involving shapes

triangular number and numbers and finds out the missing number in the pattern
and extends it if required.

17. | Draws border strips and tiling patterns The child is able to draw a border strip / tiling pattern on her

own or as per instructions.

120




<&l - 5

Hehdeh - UToral hall o 3id deh oot ol U 3T SucAferd o faavor

1, ST T T

1.1 379t 919 e bl

ol w1 Tl ¥ fafes @’ & ouR w=E &
AfTIT H7d T

o T, foume™, TH-UgH, R-IRER ¥ I *ig fawm

9 ward 2

-9 8 W e & fd u Ta/Hd o €
HETIS T THI-ATES hi AT & Y IR
Tk o WY Fa &

W, AE-YSE qAl famerl # W a ST,
TORE | S-S HER, STeEWl, Widshie |,
TS Sede e W AW od § SR eTo Wi whed
2l

=g & weue ufa/ecaf = % Tem W
TR TS 1 qUH HW B, SO- TH feA H
el =en W oo, wh fam H wer W owR 9 fedt
off, wh 57 § Tt 1 T W &3 o IfK|

fopddl et ®i U SrWel iR Hhew % THER
AR G &

T Fer a1 e TR GO €,

YWAA T AR, wdfesl, dAdl unEfes &
TERT S BE- 96 o W G g

S T wEH, GHER, WO S e v o
I #

Well o M SAe-famsa/Eeifug wid €, AU A
2l

foredl, welal, Tedlel offs o §eY ¥ o i
2l

1.2 91 1 & 9 SR e & Wy G

T SR I FT T o SR I &1 9 g
T Seger B, SW-ora Heedt, fir, uSre, stedme
% | o1 HE-GH o AU Sh @Al SR o AR
T - 39 el d&R T8 off| ST - fefan? et
HH-hH el o, Ut =i oy ot

121




o fFe, Faifml, Hfaand, et gH & fay qon
@A, IRt T 99 § 3ok R H AU o7 e
SH-oTeR1, T H o W A7 e I el
T BRM Rl W S SO B S Whdl e W
&l Al B Hehdl €, 39 BHeeh A fHa @

e T TA T TSR @R o6 aR H Hal o1 @l
Tl H GAd € R STEIRAGER I T F
&, 37k oMUR R Fofa o B

o STEW % AR W, ‘I3, AT ke W o R %A g
3Thel AR =el T e "= H” a1 “wel, A &
Tl e @it TR e IS wh € wret weed g
N TE AR US-U TR R Afeu?” wW_W Rl
IR Heferd afed ook 9t €9 H T 21 S0
& AR W - ‘B8 B A we @ R %a o wha
A W e o forw o 217 @1 “Hepet e @ e
o &l A% ol HeM § HE e 3% ©, e Tod
Sl

o Wl % 19 YR ok EN H1 HTd 2|

o Ui e, fasl, e1eamushi o @i wei-Stel S
% Hor foe ¥, 9=l @ W oa s gad € R
e § SU-HEERl 1 YA, Yol Sier, @er,
wRferdl, wrg 7m iR g o % s

o A W FE S A, G @R FE W TR
& 3N STk IFFER w1 HW Tl S-odl § eI 2

o wel W WA W Siy=iieh Hael il GAd € SR ara
Hidfehan = wid €1 - T8 S W WS i G,
HaTell i G 3R Sk SWR A, el W e et
Tfafafeat o sR H§ gA SR S wm

o T T fre, T A % R T Y T
Hfa el Ted ¥ SR SeRTRaTER 3% SR B

1.3 Shfeal, e Il SR A T | @ UIGAYE ql SIR hE Wil SiH-iedl, Ui,
A, TR, WL, HEHR, T, -
e @ 9t iR g T wfameti-wert w5 g
2

o wEM-wfadlel i WY W UG w0 &1 SH-hel
S |, Y hleid 991 s Hl

o e, wfgar onfx # Mg T #1 Afg w

1.4 999 HE o fFdl off uffftufd & &t ® =+, wemed o day o
0, wd, F, FY T Y A | SH-aiier 4
B @l 22 N Thel § i 3T ol 22 S

122




FeT G UG W1 © UG o Hay H A, he, hd, T
S 99 Usd €1 S-gAfd SR b ug T2

1.5 Tods Td gorreHes et

fordt a%g 19U F T,

T ¥ FEE aW ©, d 6N €,

3TOH-3TTTeh! TEX T S8 WWH TR AT
g,
foRel a%g oF WHRT SR R ST ST SYART
g €,

2. et

2.1 fafed iR gfsa Tl #1 Tea=
HAAT

1o TR T T,

geAetl @R GEl Rl Ugwt THed © ol fame™
# FE TNE T el Sl 9 &I oo
T2 & 9K Ba | Bril”

e T gl % Y@ ‘A’ TeU I ©

fol w1 fofea amh @ Sied gu sod el T
TS %GR W SIHM o § SR ST STTHE
fou qeh iR wR0 <@ T S8-'3H T H I AW
@t B’

TEd THT TR WISl 1 e o SMUR W STHAH
o &1 - oY Sgd eresl gt s g1
‘St S wgd q@ @ 71"

TEd THT TR WISl 1 e o SMUR W STHEH
AMH TN Hd B

FEM Tgd qHF TeAst oF G #T STHH o
SO-“HreE ? uue! ¥ fade @ o ® 39 SR,
FifF Tedt TF fac @ of 7, @ Fgewt F qw
=1 &l o em”

FHEF TEd THT ST SAIST HT STIAA I B
‘- o @ €, v € enfer ® fawm @1 e
wam”

2.2 UREe o IUGTS USA W Il Ul

whel, X, AM-USH H Suered fafaa iR Hfga
T SE-EETEE, US% oh Hehd, famiud, WRE,
TR W, e (R W %o faen 7)) i,
FifH o7fE A1 ved &

2.3 Qe et dichaan

Fe, faemed, 9HE™ o T A1 9 gl 9
o TR F T S T §

A I H WY HAR T TR R W w5
TEHEd T & 3R ST U FHA 2

123




2.4 JEHIT F I

fordt U oIk W1 Y WA o o et fadl a1 sl
¥ YA FW T,

et T wr=x 1 e, Hed, fafa= wm S 6
fTT SIsxehIe 1 S&dHTel i B

et off wfopan o feel &1 veai 39 o *
fomior e S-srTs w1 fafgan sAm

2.5 fafu= fauneti @ uf=

TEIYEH SR 3T TR Gt w1 e | uE W
arelt fafaedr 1 Tewm U € iR SRl e i
& Y-, HEH!, Hiddr, =1 gad|

3, T

3.1 fa@

A T AR faey sgwdl @ faed 2
SH-“Tgell SR S faoet T A A1 S HeEert |
a2 F1e|” ‘i TSF AR Teet SHY Heftd W
%1 IW forad &, S-dikeet a1 fawegt R 9 =
qeht? "

Tl TRell W

4, GeATHS: TG

TR FHETT § FHEA, Hodl, 9 e fored ©,
St TE e, Hiad K o vkl § foed 2
el e, Sfo, @ o7 & A egFal 9
Ul o IHR W AN Fe[ B

et e, wfam ofs *1 i SRRt W a8
2l

ferTa, e A faemed % wWR W ST o
uf3reRT, o HEER wo, faf afe onfe qar s
.

Al i TR AT WhY g dOR w €
TR il Haferi, stearaent o7 o1 o ferget
&7 B

forelt foa o STUR W @@, ®eMl, Hiadl 7S
o €

AT S o TRE oo W @y w1 9 foed 2
et ferdr, e o1 ofE o MUR R fom s 2
HATH TEE o AR, SAhehATd A A B
e eaEdl W i Sl 1 I HA g G
FW B

o Gt 1 T Fd U gER efg 1 fmio
H B gl AR | SR S S 2

oo o Wi 1 TEA HW B

124




yfayfta s

4.1 IR

Wiepfaeh 3R 311 TRt o Wia STat fdfehen =oe
F Bl S-S F o oK Al Rl 72
G- SR o SEATRH hl THEHT 3R HHEH|
ST R W U W wpel & ged @ T

4.2 99 3R qoh

AU HISR Bl S oF SR § TOA FW T
S -fareelt aR-aR @ el St 82 I gae e
I & A T 7?

4.3 GoRAeerdr

Y I TieR IY- e, dg-die, sowa, arm
(gt wfgensti, fasta <A aret @), <l ek
& wfa wE, fosan, dfew w1 9e W@ )

SH-T TS H WA aTell T The b TEl S

4.4 FI&TO]

AferaTd, wie] 3R foemea &R R =S o oo
TR h1 Tshd &1 -, fostedt, g enfy)
STE-3R, T W T T8 @ 2| Y 9% H Al
el I H9d 8 9, =R, foene™ qon 9gsE o
TE-TY o € 3R ST 3@ i 2

125




126



